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Message from the Principal

[image: ]Myerscough College is a place where every individual matters and emphasis is put on providing and promoting opportunities for all to succeed.

Myerscough College is one of the premier land-based and sport study centres in the UK, with students based at a main campus near Preston and at other centres of learning throughout the North-West of England and in Dorset. The College offers a wide range of Higher and Further Education courses from entry to Masters Degree level alongside nationwide apprenticeship provision and supports research in areas including horticulture, agriculture, arboriculture, animal care, equine studies and sport. There is residential accommodation for up to 700 students at the Preston campus.

Equality, Diversity and inclusion is central to all Myerscough College activities.

We aim to ensure that Myerscough College is a place where everyone has the opportunity to participate fully and achieve their individual potential with support, where appropriate. The College environment is warm, welcoming and inclusive and everyone accepts their responsibility to uphold equality and show respect to others. 

We actively foster good relations, tackle prejudice and stereotyping, and seek to prepare employees and students for a diverse society by promoting understanding between different groups of people.

This report reflects on the work that has been undertaken to advance and promote equality, diversity and inclusion at Myerscough College over the academic year 2015 - 2016.


Ann Turner
Principal and Chief Executive

October 2016

1. Introduction

Myerscough College’s Equality, Diversity and Inclusion (EDI) Annual Report for 2015 -2016 is linked to the College Mission Statement, Strategic Plan, the EDI Strategy and Objectives, and the EDI Policy, that all contribute to our vision for opportunities for all to succeed.

The purpose of this document is to report on our EDI objectives and our progress against our statutory duties under the Equality Act 2010 and the Public Sector Equality Duty, which came into force in April 2011. Within the College we will give due regard to the need to:

· advance equality of opportunity between people who share a protected characteristic and those who do not
· foster good relations between people who share a protected characteristic and those who do not.
· eliminate unlawful discrimination, harassment and victimisation, and other conduct prohibited 

Myerscough College prides itself on the work it does to support all individuals regardless of their age, disability, gender reassignment, marriage and civil partnership, pregnancy and maternity, race, religion or belief, sex, sexual orientation, offending background and / or socio-economic group.




[image: C:\Users\bpendleton\Desktop\img_0410.jpg]

2. Leadership of Equality, Diversity and Inclusion (EDI) at Myerscough College

EDI is fostered and promoted in the College by a range of strategies, policies, procedures and projects, which are strategically led by the Equality, Diversity and Inclusion Strategy Group. In addition, working towards Leaders in Diversity has provided additional focus on the leadership element of EDI for the College.

Equality, Diversity and Inclusion Strategy Group

This group meets once per half term and is comprised of representatives of the Senior Management Team and other managers / coordinators with a key role linked to EDI across the College. During 2015 – 2016 this group comprised:

· Vice Principal & Deputy Chief Executive (Chair)
· Deputy Principal Resources
· Assistant Principal Quality, Learning and Development
· Equality, Diversity and Inclusion Co-ordinator 
· Assistant Principal HE
· Assistant Principal FE
· Assistant Principal Apprenticeship and Skills
· Assistant Principal Commercial Services
· Corporate Services Manager
· Director of Human Resources
· Head of Inclusive Learning
· Director of Student Support and Welfare
· Equality Consultant
The Terms of Reference for the group are as follows: 
· To promote a positive and welcoming organisational culture, ethos and values to support equality, diversity and inclusion to enhance the experience of all College and community users.
· To strategically lead the College on equality, diversity and inclusion matters to ensure the College meets its statutory duties including giving due regard to:
· advance equality of opportunity between people who share a protected characteristic and those who do not.
· foster good relations between people who share a protected characteristic and those who do not.
· eliminate unlawful discrimination, harassment and victimisation, and other conduct prohibited. 
· To determine Equality, Diversity and Inclusion (EDI) Strategy and annual objectives for the College.
· To monitor the pro-active operation of the Equality, Diversity and Inclusion Strategy and any risks to its implementation.
· To monitor college performance against EDI related key performance indicators (KPIs) and commission any research or trial projects, as required.
· To contribute to and approve the publication of the Equality and Diversity Annual Report, its associated action plan and implementation.
· To seek out good practice internally and externally and lead the development of good practice in the promotion of equality and diversity within the College.
· To agree equality and diversity consultation and communication processes across the college and within the local community.
· To keep under review any development in equality, diversity and inclusion relating to the College to ensure quality enhancement / improvement.
· To make decisions on any current or emerging EDI issues within the College.

Investors in Diversity (IiD) Steering Group
The group was chaired by the Equality Consultant and met monthly and reported to the Equality, Diversity and Inclusion Strategy Group. For this year this group replaced the Staff Equalities Forum.

Terms of Reference:

· To review the IiD action plan
· To ensure awareness and promotion of IiD across the College
· To input into the development of new strategies, policies and initiatives
· To provide a feedback mechanism on the new developments that are implemented
· To share good practice across the College
· To provide progress reports for consideration at the Strategic Equalities Group 

During 2015 – 2016 this group comprised representatives from: 
· Inclusive Learning, Human Resources, Quality, Admissions, Marketing, Employer Services, Estates and Health and Safety, Core (Student Support), Croxteth Centre, East Lancashire Centre, Advanced Teaching Practitioners, Curriculum Areas Management, Work Place Learning and the Catering Team.

Student Equalities Forum 

A variety of mechanisms were used to engage with students. These included the Learner Voice activities and the Course Representative meetings for Further and Higher Education where equality, diversity and inclusion were a regular item on the agendas. In addition, student groups were engaged in specific projects facilitated by the EDI Co-ordinator and Student Liaison Officer. These included:

· Apprenticeship and Skills Project
· LGBT – student support group
· Volunteer groups
· Equality, Diversity and Inclusion – nominated student representative introduced during the year, this individual is on Myerscough Student Union Committee and the role is primarily focussed on promoting EDI values and ensuring all learners are supported.


Student Support Register (SSR)

Any student concerns relating to equality, diversity and inclusion were logged on the Student Support Register and regular reports provided at area level to identify any areas of concerns. 

The SSR annual report provides a summary of concerns by category including FE or HE, resident or non-resident, age, sexuality, and related types of concerns.




3. Profile of the Locality

[image: ]Myerscough College is a land-based and sport Higher and Further Education college delivering qualifications and training solutions both at a local level and on a national basis throughout the UK. The main campus is located six miles north of Preston in Lancashire, with additional campuses in Liverpool, Burnley, Blackburn, Manchester and Dorset. The College aims to widen access to education by offering a comprehensive education from Pre Entry (below Level 1) to Level 7 (postgraduate) across its different campuses. 

3.1 Ethnicity Make up Locally 

The usual resident population of the 14-authority broader Lancashire area was 1,460,893 in the 2011 Census. The largest ethnic group is white (90%). The black minority ethnic group makes up 10% of the population, the majority of this group were Asian/Asian British.  Numerically, there were 
almost 141,000 black minority ethnic people in the area1.  
[image: C:\Users\McGrail\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\6A6OTHIX\Ethnic group image.jpg]Lancashire's population by ethnicity 2011 Census (Breakdown by Towns/specific areas).



3.2 Growth of Ethnic Diversity Nationally 

In 2011, the ethnic group population other than White British accounted for 20% (or 11 million) of the population of England and Wales compared with 14% (or 7 million) in 2001 (see Figure 2). The total ethnic group population other than White has more than doubled in size since 1991, from 3 million (or 7%) to almost 8 million (or 14%). 
The greatest increase since 1991 are within African, Chinese, Bangladeshi and Pakistani ethnic groups. Their growth is partly a result of their youthful populations who are of the ages likely to have children and therefore experience more births than deaths.  Continued immigration is another reason for ethnic minority population growth, which has been the case for the growth of the African and Chinese ethnic groups over the past two decades. 


Growth of ethnic diversity in England & Wales, 1991-2001-2011
[image: ]


Comparison with College makeup of Staff & Students
	Ethnicity Makeup
	Students
	Staff
	Lancashire
	England & Wales 

	White British
	92%
	94%
	90%1
(All White)
	80%2

	White Other
	6%
	3%
	
	5%2

	Non-White
	1%
	3%
	10%1
	14%2



1 Lancashire Profile ‘Population estimates by ethnic group 2011’.
2 Taken from the 2011 Census to show change in the ethnic diversity of England and Wales since 1991. Source - http://www.ethnicity.ac.uk/


Like most land based specialist colleges, Myerscough College has found it challenging to recruit students from non-white backgrounds due to its rural location and specialist curriculum. The College has however taken active steps to address this through undertaking national marketing campaigns, making school visits to local faith schools including Islamic schools in Lancashire building relationships with local BME community groups and leaders and using positive role models of students from diverse ethnic backgrounds in college publications, wherever possible. Significant progress has been made in this area as we have introduced and expanded our curriculum. The impact of this has been an increase of BME students within the College from around 3% in 2012 to 9.1% in September 2016.



8

4. Notable Achievements in 2015 - 2016

Myerscough College Leaders in Diversity Action Plan
4.1 Progress against Equality Objectives 2015 – 2016 

	Ref
	Area for Improvement
	Actions taken and Outcomes achieved

	EO1.1
EO1.4
IiD 15
	The continued focus on EDI development
	The Investors in Diversity journey continued with Stage 2 achieved and Stage 3 incorporated into 2016-17 action plan 
IiD status promoted to the wider community through the new website and the IiD logo used in all appropriate literature.
Responsibility by everyone for EDI was made clear and key EDI messages reviewed and promoted by managers.

	EO1.3
IiD 3 
	The embedding of the Prevent Agenda and British values for staff and students requires further enhancement. 
	My Safety / My wellbeing online resource launched which included Safeguarding, Prevent, British & College values. New learner voice questions on embedding British values achieved 91 %satisfaction

	
	
	My Values package created for new staff included EDI and all new staff completed EDI training

	
	
	Increased awareness of Prevent in curriculum via ATP’s schemes, lesson plans, Prevent posters and external workshops and increased WRAP training

	EO2.2
IiD 13
	FE & HE students’ success rates


	· Close monitoring of in year EDI data by managers through FE /HE review panels 
· FE 19+ risen from 79 – 83% still 3% below 16-18
· FE Success Male 3% higher than Female
· Apprenticeship and Skills Female Success 10% higher than male
· HE Success Female 6% higher 


	EO3.2 

IiD1
	The further embedding of EDI through all staff processes


	Improved staff probationary and performance enhancement covered EDI and the dissemination of improved family friendly policies resulted in increased knowledge of staff of formal and informal flexible working. Consistency of application improved by line manager training on flexible working process.
>85% of staff aware of policies and procedures that support my rights and responsibilities

	EO1.2

IiD 2
	Improved awareness of EDI 


	Continued promotion of EDI messages to staff through the newsletter, MIKE and the Intranet.
86% staff agree EDI embedded into college culture 
(Staff Survey 2016)

	
	
	Promotion of EDI to students through My safety and wellbeing tutorials, and EDI specific tutorials. College wide promotion of the Diversity Calendar.  Course tutorial calendar included identified training needs from IiD diagnostics 
88% FE learners 99% WPL learners
98% apprentices aware of EDI in workplace. 

	
	
	Continued re-enforcement of College Values and expected behaviours with a decline in inappropriate behaviours and bullying incidents (SSR Annual Report ).

	EO3.2

	Improvement of staff involvement mechanisms through the Communication strategy
	Establishment of a Staff Voice programme with improved feedback to staff >80% satisfaction with staff Voice

	EO1.2
IiD 13
	Incomplete collection of data for staff and learners

	Data collection requirements reviewed (in particular gender reassignment and gypsies and travellers). Mechanisms for multiple opportunities for data collection on all protected characteristics for staff and learners explored.

Unconscious bias in staff and student recruitment considered with further developments needed.


	EO2.2
IiD3
	Support requirments of female students
On SSR : 
40% of female cohort
24% male cohort
	Focus groups with female learners explored female concerns. 
Decrease SSR for females to 25%
WPL project on support for female apprentices continued.

	EO2.3
IiD 3
	Insufficient citizenship involvment and cultural awareness for learners
	Engaged with national Citizenship Service with 50 + learners  completing.
Increased cultural awareness of learners by the collection and dissemination of good practice in cultural awareness. Themed cultural awarenss events held across campus and monthly EDI prompt sheets provided to Tutors for embedding into SOWs

	EO3.2
IiD7
	Lack of awareness and understanding around mental health for staff
	Continued mental health awareness training for staff for 15 staff following 30 who had previously completed this training.
. Mindfulness training for 88 staff. 
Contemplation Room established and promoted for staff and students.

	EO3.2
IiD7
	Lack of acceptance of inherent bias within staff

I am treated fairly and with dignity and respect in this organisation
Staff Survey 71%
	Roll out of unconscious bias training to all staff. >85% felt they were treated fairly and with dignity and respect. Staff Survey 2016.
Promotion of unconscious bias through articles in the staff newsletter.
Increased awareness of protected characteristics through CPD sessions on identified areas e.g.transgender

	EO1.3
	Further promotion of  anti rascism messages and facilitation of conversations about racism
	The College engaged with NW EDI Network Stop Racism programme and provided articles for MIKE newsletter, student tutorials and facilitated conversations with staff at the TLA Fair and IiD Steering group 
A partnership was established for work against hate crimes with resources created to facilitate conversations within student course tutorials

	EO1.3
	Insufficient support for and awareness of LGBT+ students
	External suport mechanisms engaged and partnerships with local agencies created, CPD sessions facilitated, LGBT+ students supported from within the Student Support team, LGBT+ specific tutorials available for Course Tutors to embed within SOWs.

	EO.2
	An unacceptable level of  inappropriate behaviour amongst staff
	Revision and re-enforcement of our Values devised in consultation with staff.. A first point of call for staff with concerns established with greater access to HR support. A mediation service is available to address staff issues.

	EO3.2
	A decline in the levels of value, respect and trust felt by staff
	Improved working relationships between different levels of the organisation through initiatives such as team building, away days and improved staff communications.






4.2 Wider activities promoting Equality, Diversity and Inclusion in 2015-2016

4.2.1 Cross College Enrichment and Enhancement
The College undertook a wide range of cross college EDI activities in 2015 - 2016 for students and staff. The list below is not exhaustive and are just some of the examples of practice that took place:

September 
· Enrolment / Induction 

The College ensures every student can access a comprehensive Induction, where College values and EDI are promoted and student services and inclusive learning teams promote their services.

International welcome 

International students welcomed through the Myerscough Students Union (MSU), the Core, Residential Support Officer and the new Columbian students were invited to take up residency the week prior to UK students taking up residency in order to help them settle in and adjust, and ensure all Tier 4 Border Agency compliance.

· HE/FE E-Fest 

Showcasing assistive technology and how it can be used to reduce/remove barriers for learning for all students (in partnership with JISC). Whilst benefitting all students this is particularly supportive to students with learning difficulties and disabilities.

· Admissions Support and Advisory Panel 
this group meets monthly to discuss, review and action plan:
1) New applications where there has been a disclosure e.g. criminal conviction or an area of high level of need such as a complex learning difficulty or disability including High Needs Funded students.
2) Reviews and monitors support arrangements for students who have made disclosures.

October 

· Well Being Week: 
Organisations set up displays in the Sports Hall promoting wellbeing for students covering issues such as healthy eating and sexual health. The event was supported by all students across the College.


· Mindful Employer Charter
[image: ]Myerscough College has signed the Mindful Employer Charter, which confirms its commitment to be positive about the Mental Health of its staff.  This is a voluntary agreement to work towards supporting staff and improving their working experience. 

· Wear it Pink day organised by Vet Nurses in support of breast cancer.
[image: ]

· MSU Charity cheques presented to North West Air Ambulance and Bone Cancer Research trust – plus a range of notable charity work completed throughout the year by students from a range of groups

November 
· Anti-bullying and anti-hate crime campaigner addresses students
[image: ]Double gold medal winning Paralympic athlete and UK Anti-Bullying Ambassador Adrian Derbyshire regularly visits Myerscough College to share his amazing story with students. 
 #inspirebelievesucceed 
http://www.myerscough.ac.uk/news/anti-bullying-campaigner-addresses-myerscough-students/
December

· Joint Christmas Carol Concert

John Cross School and 2 retirement homes from Longridge came together for our annual concert in the Stumble Inn. This was organised by MSU Student liaison officer and student volunteers. Some of our Foundation Learning students performed for everyone – and it was a huge success.
[image: ]January 

· Working towards Leaders in Diversity

The ‘Investors in Diversity’ quality mark is awarded to establishments who strive to improve Equality, Diversity and Inclusion (EDI) practices within their organisation.
Myerscough College pledges to become a leading provider in equality, diversity and inclusion in the education sector after achieving the prestigious Stage 2 'Investors in Diversity' award in 2016.

http://www.myerscough.ac.uk/news/myerscough-pledge-to-become-equality-diversity-leaders/


[image: ]February 

· LGBT / Youth Charter 

Myerscough College is committed to promoting 
the LGBT + Youth Charter, which was developed 
by young people in Lancashire.  The Charter
outlines the top 10 things that LGBT young people 
have a right to and how fulfilment of these rights 
will help support them to reach their potential.


March 

· International women’s Day 
    
To mark International Women’s Day staff, students and visitors of Myerscough College were asked to ‘make a pledge’ at a ‘selfie stand’.  The pledges ranged from helping women and girls achieve their ambitions, calling for gender-balanced leadership, respecting and valuing difference, developing more inclusive and flexible cultures or rooting out workplace and learning place bias.
Myerscough College strives to promote gender equality, such as through the following initiatives:


Football for Females – new course provision encouraging female participation
Work Based Learning project - increasing participation by female apprentices and widening access to student support

April 
· Sports Chaplaincy

[image: ]Myerscough College has a special Sports Chaplaincy Agreement aimed at increasing the provision of confidential student support. Myerscough’s new Chaplain, Reverend Garry Whittaker, will be working with students throughout the college’s subject areas, but with a focus on sport study programmes. As well as being a local vicar in Bilsborrow, he is part of Sports Chaplaincy UK, a charity whose mission is to provide and support chaplains in every professional and amateur sport in the country
. 
[image: ]Displays 
Throughout the year displays have been regularly updated around the College, including the promotion of British Values and all areas of Equality and Diversity.


[image: ]

May  
· #rainbowlaces

[image: ]In 2016 Myerscough College football students showed their support for LGBT History Month by playing one of their matches with rainbow laces in their boots.  [image: V:\E&D\pictures\rainbow laces 2.jpg][image: V:\E&D\pictures\rainbow laces 1.jpg]
Myerscough took part in the national rainbow laces campaign as part of a wider drive to promote kicking homophobia out of sport. 
http://www.myerscough.ac.uk/news/football-students-wear-rainbow-laces-to-support-lgbt-month/

June 
· Respect for the environment
[image: ] 
“Respect for yourself, each other and the environment” is one of our five College Values.  
Myerscough has been taking part in the NUS Green Impact programme, contributing with 116 other Unions to a total of 5,632 sustainability actions, such as campaigning and community engagement, energy management and recycling.  The MSU led by the Student Liaison Officer achieved Bronze recognition for their efforts, which again was an excellent outcome.

July

·  Contemplation Room 
[image: ]
The introduction of a space at Myerscough College where students, staff and official visitors to the College of any religion, or of no religion, can engage in quiet reflection, meditation or prayer. 
The rooms identified include, Room 2 during The Core’s opening times, Monday – Friday 9am - 5pm. The Woodlands room in the library is also available for Contemplation throughout the weekends.

4.2.2 Cross College Resources
To advance equality of opportunity between people who share a protected characteristic (PC) and those who do not, the College additionally undertook a number of steps to improve the resources available to staff and students. Examples include the following:

· Continued developments coming on line, these include new build e.g. Animal Academy and refurbishment of existing resources. Of particular note is the access adaptions and w/c for use by everyone.
· The College Catering Team continue to promote a range of different food menus from around the world to positively promote and raise awareness of different cultures and encourage inclusivity.
· As part of the college commitment to create a Heart Safe Environment, staff have continued to promote to all, and their work has been recognised externally.
· Rooms in the Halls of Residence were significantly adapted to meet the specific needs of individual learners.
· Increased awareness among both staff and students of why it is important to work to advance equality of opportunity, such as through the development of PC specific tutorials, CPD and the College newsletter.

4.2.3 EDI Projects / Partnerships including success
- Myerscough College and Fleetwood Town Community Trust team up for National Citizen Service programme and improved Community links.
The NCS programme is run by the club’s Community Trust and offers students the opportunity to take part in an action-packed and proactive programme of adventure activities. The aim of the programme is to encourage those taking part to take responsibility for their own actions and development and to give them the skills and experiences necessary to boost their CV and confidence. The students also get the chance of a real life opportunity to make a difference in their local community by planning and delivering their very own social action project.
Over 50 Myerscough College students have been involved in a residential visit to Lockerbie Manor, an activity centre in Scotland or the YMCA Lakeside, where they enjoyed an action-packed trip filled with fun, adventure and challenges aimed to empower and inspire them. The residential is free is a fantastic opportunity for many learners to have time away from home who may not otherwise get the chance. On return they completed community projects.
http://www.myerscough.ac.uk/news/myerscough-fleetwood-town-team-up-for-national-citizen-service-programme/





Apprenticeship and Skills project / Education Training Foundation (ETF)

This project focused on how to embed, sustain and spread good practice in the Apprenticeship and skills sector. The overall aim was to share and promote good practice from further education through to Apprenticeship and Skills. As the Director of Student Support is on the National Prevent Education Training Foundation Steering Group, this has ensured British Values and all related resources and training for staff has been completed (see staff training report). This project helped to: 

· Further develop resources for the promotion of British Values and EDI in Apprenticeship and Skills and further support employers, stakeholders and partners with information relating to Prevent and EDI.

Sports Success stories - Cup success for Myerscough Foundation Learners
Myerscough College’s Foundation Learning football team are celebrating after winning the Lancashire FA Enrichment Football Cup, at their first attempt. [image: FL 1.jpg]
The Pan Ability tournament saw Myerscough field a squad made up of twelve students who represented every level of foundation and inclusive learning courses that the College runs. Every student played an active part in the six qualifying games, which saw the College win every game one, conceding 4 goals whilst scoring 25. http://www.myerscough.ac.uk/news/cup-success-for-myerscough-foundation-learners/
Strong Myerscough presence at Deaf Euros
Two Myerscough College students jetted off to Poland as part of the Great Britain Deaf Under-21 squad for the inaugural European Championships.
Utility player Joe Blockley and goalkeeper Adam Thomas played in the tournament in Wroclaw. 20-year-old Joe, from Leyland, is currently studying a Foundation Degree in Football Coaching, while 19-year-old Adam, from Blackpool, graduated from Myerscough last year with a Level 3 BTEC Extended Diploma in Football Studies. He’s now continuing his education at Southampton Solent University.
During their time at Myerscough College both Adam and Joe were able to integrate into classes with the help of the College’s Learning Support system, through the use of a qualified interpreter to help communications and of a support teacher and a note taker to help understand assignment briefs and modules.
http://www.myerscough.ac.uk/news/strong-myerscough-presence-at-deaf-euros/ 
Students reduce stress with international sport star
Myerscough College welcomed a former England hockey star as part of a scheme to reduce exam stress through physical activity.
Charlotte Hartley’s visit was aimed at inspiring students through a project called Sportivate Innovation, one of the key initiatives to create a sporting legacy from the 2012 Olympic and Paralympic Games. Sportivate is a Lottery funded project aimed at 11 to 25-year-olds who weren’t doing sport in their own time.
Charlotte was one of the youngest players to be selected to represent England for the 2006 Commonwealth Games helping the team to a Bronze medal. 
http://www.myerscough.ac.uk/news/students-reduce-stress-with-international-sport-star/ 




4.2.4 External Promotion of EDI
This year a dedicated ‘EDI Work Based Learning Project’ was focused on increasing awareness and understanding of EDI among the employers we work with.  A leaflet and electronic resources were developed to support both employer and apprentice knowledge, which outlined their responsibilities in the areas of EDI, British Values and Prevent.
As part of the College’s IiD Action Plan we are committed to working with our partners to share our EDI knowledge and expertise.  This year we invited our partners to share in our IiD journey and attend a workshop organised by ourselves and our IiD Assessor from the National Centre for Diversity.  From this experience we were able to learn from our partners what we could do better and add actions to our EDI Action Plan focusing on strengthening our EDI offer to our partners, such as by offering external EDI training and supporting them with EDI specific policy development.
4.2.5 Success Stories

Below are some of the success stories promoted in 2015-6


Myerscough Basketball Academy girls’ programme July 2016 
[image: http://www.myerscough.ac.uk/images/layouts/news/280915-Julie-Page-Olympics.jpg]
Myerscough College’s Basketball Academy is set to expand further in 2016 with the launch of a new girls’ programme. The Academy has appointed former Great Britain Women’s captain, Julie Page, to lead in the establishment of the new girls’ programme. Julie is a vastly experienced player in the women’s game and was part of the Team GB roster that competed in the London 2012 Olympics.

Julie says: ‘To be able to have access to the professional environment at Myerscough College is huge for the development of the girls and is something I would have benefitted from massively in my early years.’’
[image: http://www.myerscough.ac.uk/images/layouts/news/200415-DSC_0195.JPG]
Lancashire Women’s Cricket sponsorship  

Myerscough College sponsor the Lancashire women’s team.
Myerscough Cricket Studies and it’s hoped the sponsorship deal will lead to even more women signing up to study the sport.

Callum Flynn

[image: http://www.myerscough.ac.uk/images/layouts/news/300915-CALLUM-1.jpg]A Myerscough College cricket student, overcame cancer as a teenager, and became a World Cup winner after England won the ICRC T20 Tournament. Callum Flynn was part of the England side that beat Pakistan in the final to win the inaugural event, organised by the International Committee of the Red Cross, and which was held in Bangladesh, for people with physical disabilities. Callum has been a passionate and talented cricketer from an early age, but at the age of 14 he underwent aggressive knee replacement surgery to remove bone cancer from his right leg. 
Since beating bone cancer at the age of 14, Callum has raised thousands of pounds for the Bone Cancer Research Trust (BCRT), as well as speaking at the charity’s national conference to give others fighting the disease hope about life after cancer. Andrew Fletcher, Cullum’s tutor has a keen focus on disability cricket locally too, setting up the first programme in the area for players with physical and learning disabilities earlier this year. 



4.3 External Inspections


Investors in Diversity

[image: ]The College achieved the highest grade (moving on) for staff / student / partners in the Investors in Diversity Survey, Stage 1 in 2013/14. The College was seen to have a strong commitment to EDI across all its functions and stakeholders as well as encouraging all stakeholders to express their views in a warm and friendly environment. 

The College has now committed to working towards Leaders in Diversity. This involved the achievement of Stage 2 of Investors in Diversity in December 2015. The Stage 2 reports highlights some of the progress made in relation to EDI, for example: 

– “Myerscough has invested significantly in ensuring practical things are in place for students, such as a robust admissions programme that looks at individual student needs, a comprehensive tutorial program and extensive work embedding EDI into the curriculum”.

- “The College has a good range of monitoring data in place and EDI objectives are discussed and monitored through the EDI strategy group and are included in the College self-assessment review”.

– “It has been quite clear to see that appropriate investment has gone in to the development of the IID action plan and this has been supported by senior managers and staff. Additionally, much work has been done in regard to training, communication and refreshing a number of key policies and procedures and in some cases, this has led to considerable improvements”. (Investors in Diversity Report Jan, 2016)

An action plan has been drawn up to complete the final stage of the journey towards Leaders in Diversity in 2017. 



5 Students 

Further Education 
In 2013 the Office for Standards in Education (Ofsted) graded the College as good for all aspects: its teaching, learning, leadership and management and outcomes for learners. The Ofsted review team commented on the following:
· ‘Both male and female learners aged 16-18 succeed equally well at all levels’
· ‘The majority of learners with learning difficulties and disabilities succeed better than those without’.
· ‘In floristry learners learn about different cultural traditions that they need to be aware of when creating displays for special occasions’
· ‘In Agriculture, teachers and learners are respectful and equality and diversity are promoted effectively by teachers through planned activities.

In 2014 a full inspection by Ofsted into the Residential provision for 16-18 year old students gave an overall grade of outstanding. This included outcomes for learners, quality of service, leadership and management. Safeguarding was graded good. The Ofsted review team commented:
· Young people feel extremely valued and are proud to be students at the College. They are readily able to express their individuality and in doing so, learn to accept the individual needs of their peers. 
· Young people from minority ethnic or cultural backgrounds, and those with specific additional needs consistently feel integrated into residential college life.
· This means that individuals treat others with respect and feel respected

Higher Education
The College was subject to Higher Education Review by the Quality Assurance Agency (QAA) in 2014. The review report was exceptional with 2 commendations for the quality and enhancement of student learning opportunities. The report identified 10 areas of good practice and no recommendations. The College is very proud that nationally this is the best QAA HE Review Report published in 2014 and 2015. The review report commended the quality and enhancement of student learning opportunities at the College and highlighted the following areas of good practice in relation to student retention and success initiatives: 
•           The comprehensive support for learners in their transition to higher education.
•           Wide-ranging support mechanisms targeted to meet individual needs that enable students to develop their academic, personal & professional potential.

5.1 Student Profile 
During the 2015-16 academic year the College had the following numbers of students on its courses:
· 3,833 on Further Education
· 1,217 on Higher Education
· 501 Apprentices / ESF / Traineeships
· 

Myerscough College is committed to supporting all learners to succeed. As such it routinely monitors the progress and success of learners from minority ethnic groups, gender, disability (LLDD), and vulnerable young people in the care of the local authority and those from deprived backgrounds as defined by the Index of Multiple Deprivation. 	Comment by Wood, Rebecca Lee: Can we add data for race, sexual orientation, gender reassignment, age and religion or belief?
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5.2 Further Education Student Profile and Success Rates
In the 2015-16 academic year, Further Education 16 -18 students accounted for 78% of the total learner cohort and over 20% were aged 19 and over.
 Student success rates over the past 3 years 
	 
	Learner Outcomes 
Long Qualifications
	Expected End Year

	 
	
	2013/14
	2014/15
	2015/16

	 
	Total - All Courses
	86%
	80%
	85%

	Gender
	Female
	87%
	80%
	83%

	
	Male
	87%
	81%
	86%

	
	
	
	
	

	Age 
	16-18
	86%
	80%
	85%

	
	19+
	83%
	78%
	82%

	
	
	
	
	

	Ethnicity
	All Other Ethnic Groups
	86%
	85%
	92%

	
	White
	89%
	84%
	89%

	
	Unknown
	100%
	88%
	N/A

	
	
	
	
	

	Learning Difficulty or Disability
	LLDD = Yes
	87%
	83%
	86%

	
	LLDD = No
	87%
	79%
	84%

	
	LLDD Unknown
	84%
	73%
	93%

	
	
	
	
	

	Index of Multiple Deprivation
	Q1
	85%
	74%
	81%

	
	Q2
	87%
	83%
	85%

	
	Q3
	89%
	85%
	90%

	
	Q4
	87%
	85%
	88%






Gender

The gender profile of Myerscough has seen higher male recruitment over the last three years with males representing 61% of the learner cohort in further education and females 39%.  Achievement rates on long qualifications over the last three years has shown little difference between genders, (see Figure 4). This is because of a focus on gender success and positive equality management. Some curriculum areas remain strongly male or female but the College challenges these traditional stereotypes. For example, our main external marketing magazine for golf has a women golfer as the centre piece for the front cover and Motorsport has established a female rally team.

Ethnicity

The percentage of learners from minority ethnic backgrounds has increased over the last few years with 268 leavers (all ages), representing 7% of the total FE learner cohort.  The achievement rate was high at 81%. For the 16-18 age group the retention for all minority ethnic groups was high at 96% with an achievement rate of 80% but for the majority white ethnic group retention was 93% and success 86%. There were 35 19+ leavers in 2015/16 whose retention improved to 94%. Achievement for this group was 91% compared to 83% for those of white heritage. 

The College has centres in urban areas to improve the recruitment of minority ethnic learners. Additionally, the curriculum offer has expanded in Sport attracting minority ethnic learners, but recruitment remains stubbornly low in other curriculum disciplines. The College has strengthened its links with black and minority ethnic community groups and leaders but this takes time to filter through to improving recruitment. Further research is needed to establish how the College can further improve the recruitment of minority ethnic learners.



Performance of Ethnic Groups
	
	Ethnicity Attainment 
Long Qualifications
	Expected End Year

	
	
	2013/14
	2014/15
	2015/16

	

16-18
	All Other Ethnic Groups
	Leavers
	150
	288
	233

	
	
	Achievement
	     81%
	80%
	79%

	
	White
	Leavers
	3910
	3963
	3007

	
	
	Achievement
	87%
	80%
	86%

	
	Unknown
	Leavers
	19
	N/A
	34

	
	
	Achievement
	84%
	N/A
	91%



	


19+
	All Other Ethnic Groups
	Leavers
	26
	55
	35

	
	
	Achievement
	81%
	80%
	91%

	
	White
	Leavers
	634
	647
	523

	
	
	Achievement
	86%
	79%
	83%

	
	Unknown
	Leavers
	N/A
	N/A
	N/A

	
	
	Achievement
	N/A
	N/A
	N/A



	



Total
	All Other Ethnic Groups
	Leavers
	176
	343
	268

	
	
	Achievement
	80%
	82%
	81%

	
	White
	Leavers
	4544
	4610
	3530

	
	
	Achievement
	87%
	80%
	85%

	
	Unknown
	Leavers
	19
	N/A
	35

	
	
	Achievement
	84%
	N/A
	89%





Disability

The College actively encourages learners to disclose a disability or learning difficulty by creating an environment where difference is respected and diversity celebrated.  Students can declare their learning difficulty at multiple points including at enquiry, admissions, enrolment and on course. Extensive support strategies are in place to meet learner’s individual needs by a specialist team of Inclusive Learning Mentors.

1,422 leavers, which represents 37% of all learners in 2015/16 at Myerscough College, declared a disability or learning difficulty (LLDD), above the national data of all learners in further education who are classified as having LLDD. 

In addition, there were 246 leavers, 16-18 years old that had high needs funding places. There were a further 95 19+ leavers with high needs funding. 16-18 leavers achieved well at 85%. 19+ leavers performed exceptionally well at 93% achievement.



Student performance for learning difficulties
	Learning Difficulty or Disability

	Expected End Year

	
	2013/14
	2014/15
	2015/16

	16-18
	LLDD - Yes
	Leavers
	1313
	1381
	1187

	
	
	Achievement
	87%
	83%
	86%

	
	LLDD - No
	Leavers
	2671
	2755
	2068

	
	
	Achievement
	87%
	71%
	85%

	
	LLDD – Unknown
	Leavers
	-
	115
	19

	
	
	Achievement
	-
	75%
	95%

	

	19+
	LLDD - Yes
	Leavers
	264
	363
	235

	
	
	Achievement
	87%
	82%
	84%

	
	LLDD - No
	Leavers
	375
	329
	316

	
	
	Achievement
	83%
	75%
	83%

	
	LLDD – Unknown
	Leavers
	-
	-
	8

	
	
	Achievement
	-
	-
	88%

	

	Total LLDD - Yes
	Leavers
	1577
	1744
	1422

	
	Achievement
	87%
	83%
	86%

	Total LLDD - No
	Leavers
	3046
	3084
	2384

	
	Achievement
	87%
	79%
	84%

	Total LLDD - Unknown
	Leavers
	-
	-
	27

	
	Achievement
	-
	-
	93%



Overall student achievement across a range of learning difficulties and disabilities for students aged 16-18 remain high. 1187 16-18 aged starts declared a disability or learning difficulty in 2015/16, of which 93% were retained, 86% achieved. For 19+ there were 235 leavers with LLDD of which 94% were retained and 84% achieved.


Student (16-18 yrs) performance for learning difficulties / health problems
	 
	Learning Difficulties/Health Problems Long Qualifications
	Expected End Year

	 
	
	2013/14
	2014/15
	2015/16

	16-18
	Aspergers Syndrome
	Leavers
	52
	93
	83

	
	
	Achievement
	90%
	85%
	90%

	
	

	
	Emotional / Behavioural Difficulties
	Leavers
	21
	64
	77

	
	
	Achievement
	90%
	81%
	78%

	
	

	
	Hearing Impairment
	Leavers
	17
	37
	17

	
	
	Achievement
	100%
	84%
	88%

	
	

	16-18
	Medical
	Leavers
	143
	236
	179

	
	
	Achievement
	84%
	78%
	86%

	
	

	
	Mental Health Difficulty
	Leavers
	32
	49
	38

	
	
	Achievement
	91%
	78%
	79%

	
	

	
	Disability Affecting Mobility
	Leavers
	6
	6
	10

	
	
	Achievement
	67%
	100%
	70%

	

	16-18
	Multiple Disabilities
	Leavers
	24
	14
	16

	
	
	Achievement
	83%
	100%
	100%

	
	

	
	Physical
	Leavers
	25
	21
	16

	
	
	Achievement
	100%
	86%
	100%

	
	

	
	Profound Complex Disabilities
	Leavers
	3
	3
	6

	
	
	Achievement
	100%
	100%
	100%




	 
	Learning Difficulties/Health Problems Long Qualifications
	Expected End Year

	 
	
	2013/14
	2014/15
	2015/16


	16-18
	Temporary Disability
	Leavers
	4
	4
	28

	
	
	Achievement
	100%
	100%
	96%

	
	

	
	Visual Impairment
	Leavers
	4
	4
	28

	
	
	Achievement
	100%
	100%
	96%

	
	

	
	Other
	Leavers
	82
	119
	107

	
	
	Achievement
	91%
	87%
	86%

	
	

	16-18
	No Disability Recorded
	Leavers
	2144
	3566
	2703

	
	
	Achievement
	90%
	82%
	85%

	
	

	
	Not Known / Not Provided
	Leavers
	39
	27
	10

	
	
	Achievement
	82%
	59%
	100%

	
	





Student (16-18yrs) performance for learning difficulties
	
	Type of Learning Difficulties
	
	Expected End Year

	
	Long Qualifications
	
	2013/14
	2014/15
	2015/16

	16-18
	Autism Spectrum
	Leavers
	84
	107
	112

	
	
	Achievement
	94%
	88%
	85%

	
	

	
	Dyscalculia
	Leavers
	3
	0
	5

	
	
	Achievement
	100%
	-
	100%

	
	

	
	Dyslexia
	Leavers
	206
	381
	340

	
	
	Achievement
	88%
	86%
	88%



	16-18
	Moderate 
Learning Difficulty
	Leavers
	98
	143
	102

	
	
	Achievement
	87%
	85%
	89%

	
	

	
	Multiple learning Difficulties
	Leavers
	9
	28
	0

	
	
	Achievement
	100%
	96%
	0

	
	

	
	Other Specific Learning Difficulty
	Leavers
	95
	231
	42

	
	
	Achievement
	87%
	80%
	74%



	16-18
	Severe Learning Difficulty
	Leavers
	6
	3
	3

	
	
	Achievement
	83%
	100%
	100%

	
	

	
	Other
	Leavers
	108
	218
	249

	
	
	Achievement
	90%
	82%
	87%

	
	

	
	No Disability Recorded
	Leavers
	1944
	3093
	2421

	
	
	Achievement
	90%
	81%
	85%



	16-18
	Not Known / Not Recorded
	Leavers
	41
	0
	0

	
	
	Achievement
	90%
	0
	0



 Student (19+ years) performance for learning difficulties / health problems
	
	Learning Difficulties/Health Problems
	Expected End Year

	
	Long Qualifications
	2013/14
	2014/15
	2015/16

	19+
	Aspergers Syndrome
	Leavers
	27
	55
	31

	
	
	Achievement
	93%
	85%
	81%

	
	

	
	Emotional / Behavioural 
Difficulties
	Leavers
	0
	4
	11

	
	
	Achievement
	-
	75
	100%

	
	

	
	Hearing Impairment
	Leavers
	4
	14
	10

	
	
	Achievement
	100%
	100%
	70%

	
	

	19+
	Medical
	Learners
	22
	61
	25

	
	
	Achievement
	86%
	72%
	80%

	
	

	
	Mental Health Difficulty
	Learners
	15
	8
	11

	
	
	Achievement
	73%
	100%
	82%

	
	

	
	Disability Affecting Mobility
	Learners
	9
	9
	3

	
	
	Achievement
	100%
	100%
	100%

	
	

	19+
	Multiple Disabilities
	Leavers
	17
	31
	0

	
	
	Achievement
	88%
	81%
	-

	
	

	
	Physical
	Leavers
	4
	17
	13

	
	
	Achievement
	50%
	94%
	92%

	
	

	
	Profound Complex Disabilities
	Leavers
	5
	13
	22

	
	
	Achievement
	100%
	100%
	100%




	
	

	
	Learning Difficulties/Health Problems
	Expected End Year

	
	Long Qualifications
	2013/14
	2014/15
	2015/16


	19+
	Temporary Disability
	Leavers
	3
	0
	N/A

	
	
	Achievement
	100%
	-
	N/A

	
	

	
	Visual Impairment
	Leavers
	0
	12
	3

	
	
	Achievement
	-
	83%
	100%

	
	

	
	Other
	Leavers
	34
	37
	20

	
	
	Achievement
	91%
	86%
	80%

	
	

	19+
	No Disability Recorded
	Leavers
	310
	431
	413

	
	
	Achievement
	83%
	77%
	83%

	
	

	
	Not Known/Not Recorded
	Leavers
	7
	15
	3

	
	
	Achievement
	100%
	87%
	100%

	
	




5.3 Apprenticeships and Skills Profile and Success Rates 

The College supported around 1,200 apprentices in 2015/16. However, during 2014-15, there has been a historical issue around timeliness of withdrawals highlighted, which impacted upon the 2014-15 data. It is important to note that some of those withdrawals had been delayed and should have been identified in 2013-14 success rates. ‘Clearing the decks’ in 2014-15 brought that year’s figures down but allowed for more effective monitoring of learners moving forward into 2015-16.

71% of apprentices, across all ages and levels, successfully achieved their full framework of study, which is around the national average. 

The attainment of 16-18 year-old intermediate apprentices illustrates overall success at 65%, which is below the national average of 71%. The timely achievement of this learner cohort was at 44%, which is below the national average of 61%. Advanced apprentices aged 16-18 achieved by 74% which is slightly below the national average of 76% with a timely achievement of 72.2% which is higher than the national average of 64% for this cohort. 

The College has self-assessed its workplace learning provision for 2015/16 in line with the Ofsted Common Inspection Framework, and validated the overall performance of apprenticeships as good. The College is committed to further improving both the overall and timely success rates for its apprentices across all scheme provision to ensure an overall grading of outstanding can be achieved and sustained in workplace learning.

There are no gaps in achievement regarding those placed on Advanced or Intermediate programmes. Intermediate level success at 71% and advanced at 71%.  Variance by age and level exists with 16-18 year olds at intermediate levels (65%) and advanced (73%) 19-23 year olds on intermediate programmes show 75% and those on advanced 71%. 

24+ advanced and intermediate apprentices (70%) have improved during 15/16 slightly above the national average. 

Analysis of reasons for early withdrawal of 16-18-year-old apprentices identify redundancy and career change as the predominant reasons for this. A rigorous improvement plan is in place to improve the attainment of 16-18 with key actions focussing on improved information, advice and guidance (IAG), increased ‘at risk’ monitoring and early intervention in the workplace and greater support for the delivery of functional skills in English and mathematics. Staff have undertaken further training on recruiting apprentices with integrity with the correct advice and guidance in place for all learners wanting to study an apprenticeship. With regular progress and monitoring checks completed weekly this has improved during 2015/16. 






Aged 16-18 intermediate apprentices are also identified as specific cohort of learners where retention requires improvement. Intermediate Apprentices (65%) compared to 16-18 Advanced Apprentices (73%).  Analysis of reasons for programme withdrawal or slippage in achieving full framework completion within agreed timescales identifies high volume of work and/or personnel commitments as the main cause of non-completion, with change in employment also a predominant factor.  Actions are being undertaken to improve the attainment of this learner cohort include increased pre course information, advice and guidance and a review of the suitability of assessments working closely with employers. In addition, a review of the effective use of specific adult ‘skills scans’ to accredit prior learning and attainment in support of bespoke learning and assessment pathways for adult learners is underway.

COLL. 01: Headline Performance
	
	
	Hybrid End Year
	
	

	
	
	2013/14
	2014/15
	2015/16
	Direction of 
Travel
	Specialist 
National % 
2014/15

	16-18
	Leavers
	121
	161
	122
	-13
	

	
	Retention
	71.1%
	56.5%
	66.4%
	+2
	

	
	Achievement
	71.1%
	55.9%
	66.4%
	+2
	72.7%

	19-23
	Leavers
	153
	161
	189
	+21
	

	
	Retention
	85.0%
	70.8%
	74.1%
	-3
	

	
	Achievement
	85.0%
	69.6%
	74.1%
	-2
	72.8%

	24+
	Leavers
	177
	119
	174
	+17
	

	
	Retention
	79.1%
	63.9%
	71.3%
	-0
	

	
	Achievement
	79.1%
	63.9%
	70.7%
	-1
	65.9%

	
	Leavers
	451
	441
	485
	+26
	

	Total
	Retention
	78.9%
	63.7%
	71.1%
	-0
	

	
	Achievement
	78.9%
	63.0%
	70.9%
	-0
	71.1%




COLL. 02: Headline Performance - Timely
	
	
	Expected End Year
	
	

	
	
	2013/14
	2014/15
	2015/16
	Direction of 
Travel
	Specialist 
National % 
2014/15

	16-18
	Leavers
	134
	157
	126
	-13
	

	
	Achievement
	62.7%
	49.0%
	48.4%
	-5
	62.5%

	19-23
	Leavers
	165
	152
	180
	+14
	

	
	Achievement
	70.9%
	66.4%
	56.7%
	-8
	60.6%

	24+
	Leavers
	182
	115
	166
	+12
	

	
	Achievement
	68.7%
	60.9%
	53.6%
	-7
	55.3%

	
	Leavers
	481
	424
	472
	+13
	

	Total
	Achievement
	67.8%
	58.5%
	53.4%
	-6
	58.9%






The timely achievement of all ages and levels of apprentices is at 53%. Improving the number of apprentices that achieve their full apprenticeship framework within the agreed timescales remains a continued area of improvement for the College.  Strategies linked to increased cohort monitoring, timely intervention with learners at risk of dropping out and increased employer engagement will have a positive impact on this.  Specific strategies to address underperformance with aged 16-18 intermediate apprentices will have a positive impact on improving the total number of apprentices successfully achieving within their planned end dates. Weekly monitoring of performance for each learner takes place to address those learners who may become “at risk” of not successfully completing. 

Gender

The achievement of female apprentices and that of males at both intermediate and advanced level, achieve in line with national benchmarks.  The timely achievement of female apprentices has improved in comparison to 2014/15 (10%) difference to that of males. In comparing performance by gender, it is important to note that females represented only 12% of the Colleges apprenticeship profile in 2014/15 with the predominance of female apprentices studying on animal care and equine apprenticeships.  It is anticipated that continued intervention at course level with targeted improvement plans and changes to delivery models will have a positive impact on improving the attainment of female apprentices
Qualification Success Rates by Gender and Apprenticeship Level

Performance by Age and Gender
	
	
	
	Hybrid End Year
	
	

	
	
	
	2013/14
	2014/15
	2015/16
	Direction of 
Travel
	Specialist 
National % 
2014/15

	Female

	16-18
	Leavers
	26
	39
	22
	-7
	

	
	
	Retention
	61.5%
	46.2%
	72.7%
	+13
	

	
	
	Achievement
	-
	46.2%
	72.7%
	+13
	74.2%

	
	19-23
	Leavers
	21
	34
	25
	-2
	

	
	
	Retention
	81.0%
	58.8%
	80.0%
	+7
	

	
	
	Achievement
	81.0%
	58.8%
	80.0%
	+7
	71.7%

	
	24+
	Leavers
	6
	17
	11
	-0
	

	
	
	Retention
	83.3%
	52.9%
	63.6%
	-3
	

	
	
	Achievement
	83.3%
	52.9%
	63.6%
	-3
	68.0%

	
	
	Leavers
	53
	90
	58
	-9
	

	
	Total
	Retention
	71.7%
	52.2%
	74.1%
	+8
	

	
	
	Achievement
	71.7%
	52.2%
	-
	-
	71.0%

	Male

	16-18
	Leavers
	95
	122
	100
	-6
	

	
	
	Retention
	73.7%
	59.8%
	65.0%
	-1
	

	
	
	Achievement
	73.7%
	59.0%
	65.0%
	-1
	72.3%

	
	19-23
	Leavers
	132
	127
	164
	+23
	

	
	
	Retention
	85.6%
	74.0%
	73.2%
	-4
	

	
	
	Achievement
	85.6%
	72.4%
	73.2%
	-4
	73.3%

	
	24+
	Leavers
	171
	102
	163
	+18
	

	
	
	Retention
	78.9%
	65.7%
	71.8%
	-0
	

	
	
	Achievement
	78.9%
	65.7%
	71.2%
	-1
	64.1%

	
	
	Leavers
	398
	351
	427
	+35
	

	
	Total
	Retention
	79.9%
	66.7%
	70.7%
	-2
	

	
	
	Achievement
	79.9%
	65.8%
	70.5%
	-2
	71.1%


COLL. 11: Performance by Age and Gender - Timely
	
	
	
	Expected End Year
	
	

	
	
	
	2013/14
	2014/15
	2015/16
	Direction of 
Travel
	Specialist 
National % 
2014/15

	Female

	16-18
	Leavers
	27
	37
	20
	-8
	

	
	
	Achievement
	51.9%
	43.2%
	60.0%
	+8
	

	
	19-23
	Leavers
	21
	29
	24
	-1
	

	
	
	Achievement
	61.9%
	65.5%
	70.8%
	+5
	

	
	24+
	Leavers
	7
	15
	12
	+1
	

	
	
	Achievement
	42.9%
	53.3%
	50.0%
	+1
	

	
	
	Leavers
	55
	81
	56
	-8
	

	
	Total
	Achievement
	54.5%
	53.1%
	62.5%
	+6
	

	Male

	16-18
	Leavers
	107
	120
	106
	-5
	

	
	
	Achievement
	65.4%
	50.8%
	46.2%
	-8
	

	
	19-23
	Leavers
	144
	123
	156
	+15
	

	
	
	Achievement
	72.2%
	66.7%
	54.5%
	-10
	

	
	24+
	Leavers
	175
	100
	154
	+11
	

	
	
	Achievement
	69.7%
	62.0%
	53.9%
	-8
	

	
	
	Leavers
	426
	343
	416
	+21
	

	
	Total
	Achievement
	69.5%
	59.8%
	52.2%
	-8
	





Learning Difficulty / disability

The overall achievement of apprentices with and without identified learning difficulties and/ or disabilities (LLDD) shows a 4% difference.  However, there is a three-year decline in overall success for apprentices aged 16-18 who were identified as having a difficulty or disability. There is a 13% gap for 16-18 year olds identified as LLDD compared to those who did not have a difficulty or disability. The overall success of students with a disability is above national benchmark with a 5% difference. 
The College continues to support student attainment for all learners regardless of learning difficulty and/ or disability. This forms part of the improvements moving forward to ensure learners are recruited with integrity and receive the increased support and monitoring of this particular cohort of learners. 



Qualification Success Rates by Learning Difficulties/ Disabilities
 Performance by Age and LLDD
	
	
	
	Hybrid End Year
	

	
	
	
	2013/14
	2014/15
	2015/16
	Direction of 
Travel
	Specialist 
National % 
2014/15

	has difficulty / disability / health 
problem

	16-18
	Leavers
	22
	25
	21
	-2
	

	
	
	Retention
	86.4%
	64.0%
	57.1%
	-12
	

	
	
	Achievement
	86.4%
	64.0%
	57.1%
	-12
	64.4%

	
	19-23
	Leavers
	23
	16
	23
	+2
	

	
	
	Retention
	69.6%
	81.3%
	69.6%
	-4
	

	
	
	Achievement
	69.6%
	81.3%
	69.6%
	-4
	72.4%

	
	24+
	Leavers
	18
	10
	21
	+5
	

	
	
	Retention
	83.3%
	70.0%
	81.0%
	+3
	

	
	
	Achievement
	83.3%
	70.0%
	81.0%
	+3
	47.1%

	
	
	Leavers
	63
	51
	65
	+5
	

	
	Total
	Retention
	79.4%
	70.6%
	69.2%
	-4
	

	
	
	Achievement
	79.4%
	70.6%
	69.2%
	-4
	64.5%

	no difficulty / disability / health problem

	16-18
	Leavers
	99
	130
	96
	-12
	

	
	
	Retention
	67.7%
	56.2%
	70.8%
	+6
	

	
	
	Achievement
	67.7%
	55.4%
	70.8%
	+6
	74.4%

	
	19-23
	Leavers
	125
	136
	158
	+18
	

	
	
	Retention
	87.2%
	68.4%
	75.9%
	-1
	

	
	
	Achievement
	87.2%
	66.9%
	75.9%
	-1
	72.4%

	
	24+
	Leavers
	158
	100
	142
	+9
	

	
	
	Retention
	78.5%
	63.0%
	71.8%
	+1
	

	
	
	Achievement
	78.5%
	63.0%
	71.1%
	+0
	69.6%

	
	
	Leavers
	382
	366
	396
	+15
	

	
	Total
	Retention
	78.5%
	62.6%
	73.2%
	+2
	

	
	
	Achievement
	78.5%
	61.7%
	73.0%
	+2
	72.5%

	no information provided by the learner

	16-18
	Leavers
	121
	155
	117
	-14
	

	
	
	Retention
	71.1%
	57.4%
	68.4%
	+3
	

	
	
	Achievement
	71.1%
	56.8%
	68.4%
	+3
	76.6%

	
	19-23
	Leavers
	148
	152
	181
	+21
	

	
	
	Retention
	84.5%
	69.7%
	75.1%
	-1
	

	
	
	Achievement
	84.5%
	68.4%
	75.1%
	-1
	75.0%

	
	24+
	Leavers
	176
	110
	163
	+13
	

	
	
	Retention
	79.0%
	63.6%
	73.0%
	+1
	

	
	
	Achievement
	79.0%
	63.6%
	72.4%
	+1
	60.5%

	
	
	Leavers
	445
	417
	461
	+20
	

	
	Total
	Retention
	78.7%
	63.5%
	72.7%
	+1
	

	
	
	Achievement
	78.7%
	62.8%
	72.5%
	+1
	70.8%


 Performance by Age and LLDD - Timely
	
	
	
	Expected End Year
	

	
	
	
	2013/14
	2014/15
	2015/16
	Direction of 
Travel
	Specialist 
National % 
2014/15

	has difficulty / disability / 
health problem

	16-18
	Leavers
	22
	29
	20
	-4
	

	
	
	Achievement
	81.8%
	41.4%
	40.0%
	-14
	

	
	19-23
	Leavers
	24
	18
	20
	-1
	

	
	
	Achievement
	58.3%
	55.6%
	40.0%
	-11
	

	
	24+
	Leavers
	19
	10
	18
	+2
	

	
	
	Achievement
	84.2%
	50.0%
	50.0%
	-11
	

	
	
	Leavers
	65
	57
	58
	-2
	

	
	Total
	Achievement
	73.8%
	47.4%
	43.1%
	-12
	

	no difficulty / disability / 
health problem

	16-18
	Leavers
	112
	120
	102
	-9
	

	
	
	Achievement
	58.9%
	52.5%
	51.0%
	-3
	

	
	19-23
	Leavers
	135
	125
	152
	+15
	

	
	
	Achievement
	72.6%
	67.2%
	61.2%
	-6
	

	
	24+
	Leavers
	162
	95
	138
	+6
	

	
	
	Achievement
	66.7%
	61.1%
	55.1%
	-6
	

	
	
	Leavers
	409
	340
	392
	+12
	

	
	Total
	Achievement
	66.5%
	60.3%
	56.4%
	-5
	

	no information provided 
by the learner

	16-18
	Leavers
	134
	149
	122
	-13
	

	
	
	Achievement
	62.7%
	50.3%
	49.2%
	-5
	

	
	19-23
	Leavers
	159
	143
	172
	+14
	

	
	
	Achievement
	70.4%
	65.7%
	58.7%
	-6
	

	
	24+
	Leavers
	181
	105
	156
	+9
	

	
	
	Achievement
	68.5%
	60.0%
	54.5%
	-7
	

	
	
	Leavers
	474
	397
	450
	+10
	

	
	Total
	Achievement
	67.5%
	58.4%
	54.7%
	-6
	



Analysis of apprentice performance by ethnicity profile identifies no significant trends or areas of fluctuating performance, whilst the attainment of ethnic groups is significantly higher than that of white British apprentices, it should be considered that the very low number of apprentices from groups other than white could construe the data as flawed due to the statistically low sample size. In 2015-16 there were 476 white British apprentices compared to 9 from other ethnic backgrounds. A retained focus on increasing the ethnic mix of learners participating on College apprenticeships continues to inform cross college recruitment strategies and action plans. 

The graded lesson observation of teaching, learning and assessment in workplace learning evidences a predominance of good and outstanding provision, with 22% of observations graded as outstanding and 95% of all observations graded either good or outstanding.  The effective embedding of equality and diversity within teaching, learning and assessment is identified as a key strength across the majority of lesson observations.  
Qualification Success Rates by Ethnicity and Apprenticeship Level
Performance by Age and Ethnicity
	
	
	
	Hybrid End Year
	
	

	
	
	
	2013/14
	2014/15
	2015/16
	Direction of 
Travel
	Specialist 
National % 
2014/15

	White British

	16-18
	Leavers
	119
	159
	121
	-12
	

	
	
	Retention
	70.6%
	56.0%
	66.1%
	+2
	

	
	
	Achievement
	70.6%
	55.3%
	66.1%
	+2
	73.0%

	
	19-23
	Leavers
	147
	158
	188
	+24
	

	
	
	Retention
	84.4%
	70.9%
	73.9%
	-2
	

	
	
	Achievement
	84.4%
	69.6%
	73.9%
	-2
	74.0%

	
	24+
	Leavers
	171
	116
	167
	+16
	

	
	
	Retention
	78.4%
	62.9%
	70.7%
	+0
	

	
	
	Achievement
	78.4%
	62.9%
	70.1%
	-0
	67.0%

	
	
	Leavers
	437
	433
	476
	+27
	

	
	Total
	Retention
	78.3%
	63.3%
	70.8%
	+0
	

	
	
	Achievement
	78.3%
	62.6%
	70.6%
	+0
	72.0%

	


All Other Ethnic Groups

	16-18
	Leavers
	2
	2
	1
	-1
	

	
	
	Retention
	100.0%
	100.0%
	100.0%
	+0
	

	
	
	Achievement
	100.0%
	100.0%
	100.0%
	+0
	

	
	19-23
	Leavers
	6
	3
	1
	-2
	

	
	
	Retention
	100.0%
	66.7%
	100.0%
	+11
	

	
	
	Achievement
	100.0%
	66.7%
	100.0%
	+11
	

	
	24+
	Leavers
	6
	3
	7
	+2
	

	
	
	Retention
	100.0%
	100.0%
	85.7%
	-10
	

	
	
	
	
	
	
	
	

	
	
	Achievement
	100.0%
	100.0%
	85.7%
	-10
	

	
	
	Leavers
	14
	8
	9
	-1
	

	
	Total
	Retention
	100.0%
	87.5%
	88.9%
	-3
	

	
	

	


	

	








	

	
	

	
	


Performance by Age and Ethnicity - Timely
	
	
	
	Expected End Year
	
	

	
	
	
	2013/14
	2014/15
	2015/16
	Direction of 
Travel
	Specialist 
National % 
2014/15

	White British

	16-18
	Leavers
	131
	156
	125
	-12
	

	
	
	Achievement
	62.6%
	48.7%
	48.0%
	-5
	

	
	19-23
	Leavers
	159
	150
	179
	+16
	

	
	
	Achievement
	70.4%
	66.0%
	57.0%
	-7
	

	
	24+
	Leavers
	176
	112
	159
	+10
	

	
	
	Achievement
	67.6%
	59.8%
	52.8%
	-7
	

	
	
	Leavers
	466
	418
	463
	+14
	

	
	Total
	Achievement
	67.2%
	57.9%
	53.1%
	-6
	

	All Other Ethnic Groups

	16-18
	Leavers
	3
	1
	1
	-1
	

	
	
	Achievement
	66.7%
	100.0%
	100.0%
	+11
	

	
	19-23
	Leavers
	6
	2
	1
	-2
	

	
	
	Achievement
	83.3%
	100.0%
	0.0%
	-61
	

	
	24+
	Leavers
	6
	3
	7
	+2
	

	
	
	Achievement
	100.0%
	100.0%
	71.4%
	-19
	

	
	
	Leavers
	15
	6
	9
	-1
	

	
	Total
	Achievement
	86.7%
	100.0%
	66.7%
	-18
	









5.4 Higher Education Student Profile and Success Rates
Higher Education Widening participation

Internal data on higher education recruitment from priority groups suggests indicative performance against national widening participation indicators remains good. The table below indicates internal data on proportions of higher education students for 2015-16 according to different priority groups.

	Priority Group
	 
	2015-16
	National (HESA)
2014-15

	Gender
	Female
	49%
	56%

	
	Male
	51%
	44%

	Age Group (Start of Course)
	Full time young (<25)
	70%
	79%

	
	Full time mature (25+)
	30%
	21%

	
	Part time young (<25)
	4%
	8%

	
	Part time mature (25+)
	96%
	92%

	Ethnicity
	BME
	4%
	21%

	
	White
	80%
	78%

	
	Unknown
	16%
	1%

	Learning Difficulty or Disability
	Known disability
	9%
	7%

	
	No known disability
	91%
	93%

	POLAR 3
	Group 1
	11%
	11%

	
	Groups 2 – 5 & not matched
	89%
	89%



Key points:

· The gender gap has closed and is better than the national trend. 
· Participation from mature applicants is above the national trend. 
· Participation from BME groups remains low compared with the national trend. This is reflective of the national picture for land-based studies where there is low participation from black minority ethnic groups. The College has put additional measures in place to capture more complete data on ethnicity at enrolment from 2016-17.
· Recruitment from those with learning difficulties and / or disabilities is above the national trend. 
· The proportion of students from Polar 3 group 1 (those areas with lowest participation) is in line with the national trend. 


The College takes cognisance of the decrease in Student Opportunity funding and has continued to invest in time and resources for the sustained development of long-term strategically targeted access activities that broaden the applicant pool, raise aspirations among potential applicants from under-represented groups and encourage them to apply to higher education. This work focuses on targeted activities to improve participation from ethnic groups and low-participation areas in POLAR 3 group 1. Key activities to support this work include the following:  

Higher Education Portfolio Development

· The College has invested significantly in the development of flexible part time programmes through online and blended learning delivery and this activity has proved successful in promoting recruitment of mature part time higher education applicants. The College will continue to invest in the development and delivery of online and blended learning programmes to support access to higher education from mature and second-career applicants.

· The College has continued to develop a portfolio of programmes that provides progression routes at the College for all subjects from level 2 through to level 6 and level 7 in some subjects to support opportunities for local access to higher education in land-based and sports subjects. The College will continue to develop the portfolio to provide long-term enhancement of local progression opportunities from further to higher education in land-based and sports subjects. As part of this work the College will continue to develop and deliver a structured programme of internal progression activities to provide comprehensive information, advice, guidance and support for level 3 further educations students and raise their aspirations of progression to higher education. 

· The College has expanded delivery of further education programmes at centres in East Lancashire and Merseyside and the College is now the only provider of further education programmes in land-based subjects in the Liverpool area. This supports long-term investment in the enhancement of opportunities for progression and social mobility for applicants in these areas which have a high proportion of low income households and traditionally low participation in land-based higher education. The College will continue to develop the provision of information, advice and guidance about progression to higher education for our feeder routes at our Croxteth Centre which has an extremely high proportion of students from low income households.

Outreach activities

· The targeting of secondary schools in the North West England with a high proportion of students from under-represented socio-economic groups is one of the key initiatives for improving long term outreach and access. The College has increased activity in this area and this has been successful in promoting access to higher education for students from under-represented and disadvantaged groups. The College invests in a dedicated Schools Liaison team to deliver a range schools outreach activities. As part of this work the College will continue to target areas and regions with low participation rates in higher education. Examples include specific visit opportunities for targeted schools (such as Pleckgate High School, Blackburn) and targeted schools activities focusing on under-represented geographic areas (such as Preston PR1/PR2 postcodes).

· The College is aware of the low participation in higher education from black minority ethnic (BME) groups. This is reflective of the national picture for land-based studies where there is low participation from BME groups. The College has continued to focus on improving participation from BME groups through targeted activities with specific schools with high proportions of under-represented BME groups to promote careers in the land-based industries. Examples include the Tauheedul Trust, Preston Muslim Girls School, ESSA Academy, Preston Gujarat Hindu Society and advertising in the Asian Image newspaper. 

· The College has been successful in collaborating with local schools to deliver on-campus vocational 14-16 programmes to year 10 and 11 students. The College will be approaching more local Schools to set up this form of Collaboration to raise early aspirations of GCSE students and enhance awareness of vocational pathways to higher education.

· The College also delivered a series of ‘Advise the Advisors’ activities to promote access to higher education. Key aspects of this work included hosting three Careers Advisor events at the College and attendance at national events such as the Careers Guidance Show and the Skills Show to provide information, advice and guidance to Careers Advisors on opportunities for progression to higher education in vocational land-based and sports subjects.

· Myerscough College has continued to work with colleagues in higher education institutions and further education colleges across Cumbria and Lancashire, building on partnerships developed as part of the Cumbrian and Lancashire Network for Collaborative Outreach. This partnership provides a central website of outreach provision for schools and colleges to ensure that the network provides support and activity for all state schools and colleges within Lancashire and Cumbria.

Applicant Support

· The College has continued to develop a range of measures to provide timely information, advice and guidance to higher education applicants. These include the appointment of an applicant information officer to provide a direct point of contact for additional support and guidance for applicants and the introduction of a VLE site for applicants to provide clear and easy access to information such as interview arrangements, course details, travel, finance, enrolment and joining instructions. The College obtains feedback from applicants and new students on their experience and uses this to further develop these key initiatives which are particularly beneficial for mature applicants and applicants from backgrounds with traditionally low participation in higher education who may not have access to usual information sources regarding higher education study.


· The College has further reviewed the provision of ongoing information, advice and guidance to applicants and will invest in a series of subject-specific applicant events to provide applicants with opportunity to find out more about studying higher education and life at the College and to help them decide if we are the right choice for them. Where applicants have declared a learning difficulty or disability the applicant events will be attended by a member of the College Inclusive Learning team to discuss the support available. This is of particular benefit for applicants who may be applying for Disabled Students’ Allowance (DSA), mature applicants and applicants from backgrounds with traditionally low participation in higher education.

· The College is aware of the financial pressures on students and has continued to invest in a series of financial support measures to help promote access and progression to higher education and to support students in their transition to higher education in their first year of study. 

Higher Education Student Achievement

The College reports on in-year higher education student retention and successful completion and aims to reflect HESA criteria as closely as possible. Together these provide an indication of overall in-year achievement for the academic year. The table below indicates internal data on higher education student achievement for 2015-16 according to different priority groups.

	Priority Group
	Student Achievement
2015-16

	Age
	<21
	87%

	
	>21
	83%

	Gender
	Female
	88%

	
	Male
	82%

	Ethnicity
	All Other Ethnic Groups
	84%

	
	White
	85%

	Learning Difficulty or Disability
	LLDD = Yes
	76%

	
	LLDD = No
	86%

	POLAR 3
	Group 1
	83%

	
	Group 2 - 5
	87%





Key points:

· The gap in achievement between young and older students is low (4%). This is largely linked to mode of delivery where there is a higher proportion of older students on distance learning programmes. 
· Female students outperform male students (within a 6% gap). This is largely subject-specific due to higher achievement rates in Curriculum Areas that are predominantly female (Equine and Vet Nursing). 
· The gap in outcomes for students from different ethnicities is not significant (1%). 
· Achievement rates for students with a learning difficulty or disability is still the most significant gap and the College will continue to prioritise this area in the retention and achievement measures. 
· The gap in outcomes for students from disadvantaged backgrounds is low (within 4%).

The success of higher education student retention and achievement initiatives is evidenced in the 2016 National Student Survey (NSS) and in the 2014 QAA HE Review Report for the College. In the 2016 NSS student satisfaction for questions relating to Academic Support was 82%, just below the national upper quartile. The 2014 QAA HE Review Report for the College identified good practice in 'the comprehensive support for learners in their transition to higher education' and in 'the wide-ranging support mechanisms targeted to meet individual needs that enable students to develop their academic, personal and professional potential'.

The College continues to invest in time and resources for the sustained development of long-term strategically targeted activities to maintain and improve higher education student achievement and narrow the gaps for priority groups across the student lifecycle. This work focuses on targeted activities to improve achievement for higher education students from low-participation areas in POLAR 3 group 1 and students who have a learning difficulty or disability. Key activities to support this work include the following:

Transition to Higher Education

· The College has developed an extended induction period for new higher education students to support their initial transition to higher education. This induction package includes a combination of centrally organised cross-College activities and subject-specific activities to support students in the early stages of their programme. To avoid information overload at the initial stages, the induction package includes an initial orientation in week one, followed by a 6 week extended induction period which includes a series of tutorials and seminars to discuss expectations, study skills, learning styles and personal development and introduce the services and support they can access as higher education students. The induction package includes the introduction of a formative assessment to prepare students for the requirements of summative assessment and a personal tutorial to provide tutors and students with an early indication of expectations, academic level and areas where individual support may be required. These extended induction initiatives have been highly successful and are particularly important to support priority groups such as young students, those from low-participation areas and those in receipt of DSA. 

· The College has also further strengthened its online induction package for new higher education students with enhanced content on Equality, Diversity and Inclusion, British Values, and Student Support. The online package also includes our new ‘SelfSmart’ initiative, a self-assessment programme that can be used as a measure learning gain for personal development and employability skills. The online induction package is of particular use to distance learning students, many of whom are from priority groups such as second career and mature students. In the 2015-16 internal induction survey, 98% of higher education students stated that following induction they felt more confident about their course and 98% of higher education students also stated they knew where to get help if they needed it. The College intends to build on the success of these initiatives and will continue to invest in measures to further enhance the development and delivery of the extended induction period to support the transition to higher education for students.

· The College has developed the College ‘E-fest’ initiative to enhance the higher education student induction programme. The ‘E-fest’ is a cross-College event for higher education students to help raise awareness of the ILT technologies and software resources available to them to support their studies. All higher education students are scheduled to attend the ‘E-fest’ in groups during induction week. At the event, a series of round table events are presented to students covering ILT resources and software such as Socrative, ‘MyApps’ (accessibility and study skills software) and a range of other resources. In the 2015-16 internal induction survey, 99% of higher education students agreed that following induction they were fully aware of the types of technology available to help support their studies. The College will continue to invest in the development and delivery of this initiative which is particularly useful to enhance awareness of software to support study skills, for students in priority groups such as second career and mature students, ethnic minority groups and those in receipt of DSA.

On-programme support

· The College provides an extensive range of on-campus support services and works collaboratively with UCLan to promote and improve access to the University support services for Myerscough higher education students. On-campus, the College has continued to develop and enhance the central student support services centre, ‘The Core’ to provide extensive additional academic and pastoral support for higher education students throughout their studies. The Core services include the provision of a student finance advisor to provide additional IAG on financial help available for students from low income households. Further services provided by the Core include student support officers, counsellors, the College nurse and the Equality Diversity and Inclusion Co-ordinator. The College has continued to work collaboratively with UCLan through the extended student induction period to enhance awareness of UCLan student support mechanisms and improve access to initiatives such as the <i> (the University one-stop student enquiries and information centre), ‘Careers’ service and study skills support initiatives at the University. The College will continue to invest in provision of these services which provide valuable additional support throughout their studies for students in priority groups such as second career and mature students, ethnic groups and those in receipt of DSA.

· The College is aware of the increasing requirements of higher education providers to meet the non-medical needs of students in receipt of DSA (such as those with dyspraxia, dyscalculia, dyslexia or Asperger Syndrome) and has reviewed the direct support provided for these students. The College has increased on-campus support for higher education students in receipt of DSA in the form of drop-in study skills sessions, access to specialist software and regular targeted specialist sessions with an Inclusive Learning tutor. The College has also worked with the Heart of Deafness group to review the support and resources provided for deaf students though a mystery shopping exercise. A detailed action plan has been developed following the review and the College will invest in the implementation of the action plan to improve the support and resources to support deaf students. These initiatives will provide valuable additional support throughout their studies for students in receipt of DSA.

· The College has continued to develop and implement the electronic Student Support Register to assist early identification of higher education student concerns in order to offer an appropriate level of support to improve achievement and the student experience. The percentage of higher education students who were on the Student Support Register and were retained through successful monitoring and support increased to 88% in 2015-16 (increase from 84% in 2014-15). Further analysis shows that ‘health concerns’ (particularly mental health) is the highest area of concern followed by student attendance and course concerns (academic ability and behind with work). The College has reviewed these key areas of concern to identify where further support or resources may be required. The increase in students with mental health concerns reflects the national picture and this may also be linked to attendance concerns and course concerns. Student attendance provides an early indicator of disengagement and the College monitors student attendance closely as outlined in the College Management and Monitoring of Student Attendance Policy. All higher education student assessment workloads have also been revised to help address course concerns relating to assessment. The Student Support Register provides joined-up on-line support for tutors in monitoring ‘at risk’ higher education students the College will continue to invest in this initiative to provide enhanced monitoring and support for students in priority groups with academic and / or personal difficulties, such as those receiving DSA and from low participation areas or other ethnicity groups.

Higher Education Student Destinations

The Destinations of Leavers from Higher Education (DLHE) survey reports previous year (2014-15) higher education student destinations data. Key outcomes for the 2014-15 completing cohort were as follows:

	Destinations (DLHE) outcomes
	Positive Outcomes (PO)
	Graduate Prospects (GP)

	2012-13
	97%
	59%

	2013-14
	97%
	63%

	2014-15
	98%
	56%










The DLHE ‘Positive Outcomes’ (the proportion that had secured employment or further study) remained high, confirming high levels of employability and progression to further study for Myerscough graduates. This focus on employability was also reflected in the outcomes for the 2016 NSS for questions relating to Personal Development of 82%, within 1% of the national upper quartile. 

The DLHE ‘Graduate Prospects’ (the proportion that had secured graduate level employment or graduate level further study) decreased slightly. However, Graduate Prospects for Myerscough provision are not always a true reflection of outcomes for our graduates as some positions of high responsibility within the industries that we serve are not always recognised as graduate positions by the survey. This is particularly true of Veterinary Nursing and actions to remedy this are currently being explored through the professional body (the RCVS). However, the College continues to focus on the development of Graduate Prospects. Key activities to support this work include the following:  

· The College has developed a coherent approach to the development of academic, personal and wider employability skills to support higher education students in preparing for graduate-level employment or further study in their chosen field. The development of employability skills is embedded in the curriculum through specific career development and work-related learning modules, vocational assessments and a centralised and structured programme of course and personal tutorials. These activities are linked to the College ‘Graduate Employability’ programme to provide a framework of learning materials, support and recognition for the development and enhancement of higher education student employability skills. This provides a joined-up approach to the development of graduate-level employability skills and the College will continue to invest in the further development and delivery of this employability framework which is particularly beneficial for higher education students from disadvantaged backgrounds who may have little or no previous work experience and for mature students seeking to build on their existing portfolio or start a second career. 

· The College has continued to provide a range of extra-curricular activities to promote employability and progression for higher education students. Subject-specific employer’s events are arranged for students in each subject area. These events invite key employers and industry organisations in to an event where they can talk to students about career prospects and students can talk to employers about potential job opportunities. These events may also incorporate an industry liaison meeting to between the course team and employers to discuss suggestions for further enhancements to the curriculum and opportunities for working with employers to enhance the employability of higher education students. The College will continue to invest in the development and delivery of these initiatives which are particularly beneficial as a step in to employment for higher education students from disadvantaged areas who may have little or no previous work experience. 

· The College has also introduced a ‘SelfSmart’ system which provides a measure of higher education student personal and professional skills using a self-assessment tool completed at the start and end of year one of their programme. This supports the current ‘learning gain’ initiative in the sector and will help higher education students to develop their personal and employability skills. This will enhance their pathways to employment and improve social mobility particularly for students from areas with traditionally low participation in higher education. 
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Key points:
· The gender gap has closed and is better than the national trend. 
· [image: C:\Users\Stephen Robinson\Desktop\climbing-chainsaw-09.jpg]Participation from young applicants has increased. 
· The ethnicity gap remains low compared with the national trend. This is reflective of the national picture for land-based studies where there is low participation from black minority ethnic groups. 
· Recruitment from those with learning difficulties and / or disabilities remains above the national trend. 
· The proportion of students from Polar 3 group 1 (those areas with lowest participation) has increased and remains above the national trend. 
The College continues to increase investment in time and resources for the sustained development of long-term strategically targeted outreach activities that broaden the applicant pool, raise aspirations among potential applicants from under-represented groups and encourage them to apply to higher education. Key aspects of this work focuses on targeted activities to improve participation from ethnic groups and low-participation areas in POLAR 3 group 1 as identified in the assessment of performance outlined above. These activities include: 
· Targeting secondary schools and their feeder primary schools in the North West of England with a high proportion of students from under-represented socio-economic groups. The College increased activity in this area from 335 activities in 2012-13 to 369 in 2013-14. The College invests in a dedicated Schools Liaison team to deliver a range schools outreach activities. Key schools outreach activities in 2013-14 that contributed to achieving this increase included 255 school career conventions and parents’ evenings, 33 school assembly presentations, 27 mock interview events, 3 schools enterprise days, 22 campus tours for schools and 29 schools drop-in sessions. This work represents one of the key initiatives for improving long term outreach and access of under-represented and disadvantaged groups and will be one of the key areas where we will continue to focus and provide sustained investment in outreach work.
· Working collaboratively with the Lancashire and Cumbria Networks for Collaborative Outreach to offer a menu of College-based outreach activities for local schools and their primary feeder schools to raise awareness of higher education opportunities in land-based and sports subjects. The College is participating in a BME Project with the Lancashire and Cumbria National Network for Collaborative Outreach to further promote higher education participation from ethnic groups. 


· The expansion of delivery of further education programmes at outreach centres in East Lancashire and Merseyside. This supports long-term investment in the enhancement of opportunities for progression and social mobility for applicants in these areas which have a high proportion of low income households and traditionally low participation in higher education. This includes improved provision of information, advice and guidance about progression to higher education for our feeder routes at our Croxteth Centre, which has an extremely high proportion of students from low income households.
· Collaboration with local schools to deliver of vocational 14-16 programmes in land-based and sports subjects at the College to raise early aspirations of GCSE students and enhance awareness of vocational pathways to higher education. 
· The development of a portfolio of programmes that provides progression routes at the College for all subjects from level 2 through to level 6 (including some to level 7) has been successful in improving opportunities for local access to higher education. Continued improvements will be made in the portfolio to provide long-term enhancement of progression opportunities, particularly for students from the College centres in East Lancashire and Merseyside. This work supports the enhancement of opportunities for progression and social mobility for applicants in areas with a high proportion of low income households and traditionally low participation in higher education. 
· The appointment of an applicant information officer to provide a direct point of contact for additional information, advice and guidance to applicants has been extended to cover the full recruitment cycle and provide additional support and guidance for applicants who need it most at key decision points in the UCAS calendar. This was complemented by the introduction of a VLE site for applicants and increased use of social media to provide clear and easy access to information such as interview arrangements, course details, travel, finance, enrolment and joining instructions. These key initiatives are particularly beneficial for mature applicants and applicants from backgrounds with traditionally low participation in higher education who may not have access to usual information sources regarding higher education study.
· The provision of face to face interviews for all full time applicants. Where applicants have declared a learning difficulty or disability the interviews are attended by a member of the College Inclusive Learning team to discuss the support available. This is of particular benefit for applicants who may be applying for DSA, mature applicants and applicants from backgrounds with traditionally low participation in higher education. 
· Continued review of our admissions, recruitment and marketing strategies to ensure the College is accessible to students from all protected characteristics and thereby further widen access and participation.
· The introduction of a series of financial support measures to help promote access and progression to higher education and to support students in their transition to higher education in their first year of study. 



Higher Education Student Retention and Success

Student retention and success has been a significant area of focus for the College in recent years. Internal data is generated for in-year student retention based on HESA criteria. The internal figure for overall full time HE in-year retention in 2014-15 was 96%. This is above the equivalent overall HESA benchmark for full time first degree students of 91% for England institutions in 2012-13 (more recent figures not yet available). The College produces internal figures for overall in-year higher education student success from student retention and achievement data. The table below indicates internal data on higher education student success for 2014-15 according to different priority groups.

Success rates for Higher Education

	Priority Group
	Student Success Rate 2012-13
	Student Success Rate 2013-14
	Student Success Rate 2014-15

	Total - All HE Courses
	81%
	81%
	85%

	Gender
	Female
	83%
	83%
	88%

	
	Male
	79%
	79%
	83%

	Ethnicity
	All Other Ethnic Groups
	78%
	75%
	89%

	
	White
	81%
	81%
	85%

	
	Unknown
	55%
	75%
	88%

	Learning Difficulty or Disability
	LLDD = Yes
	81%
	67%
	79%

	
	LLDD = No
	80%
	79%
	85%

	
	LLDD Unknown
	67%
	82%
	



Key points:

· Female students slightly outperform male students but this is within a 5% gap. This is largely subject specific due to higher success rates in Curriculum Areas that are predominantly female (Equine and Vet Nursing).
· The gap in success for students from different ethnicities is low and within 4%.
· Success rates for students with a learning difficulty or disability have increased significantly. However, the gap in success for LLDD students is still the most significant and the College will continue to prioritise this area in the retention and success measures. 







The success of student retention and success initiatives is evidenced in the 2015 National Student Survey (NSS) and in the 2014 QAA HE Review Report for the College. In the 2015 NSS, student satisfaction for questions relating to Academic Support was 83%, within 1% of the national upper quartile. The 2014 QAA HE Review Report for the College identified good practice in 'the comprehensive support for learners in their transition to higher education' and in 'the wide-ranging support mechanisms targeted to meet individual needs that enable students to develop their academic, personal and professional potential'.
The College continues to increase investment in strategically targeted measures to maintain and improve student retention and success and narrow the gaps for priority groups across the student lifecycle. Key initiatives to enhance the transition into higher education and support student retention and success for priority groups include:
· Implementation of the extended induction period for new students that includes a strong focus on supporting students through the initial transition to higher education. The College has developed a standard induction package for new students, which includes a combination of centrally organised cross-College activities and subject-specific activities to support students in the early stages of their programme. To avoid information overload at the initial stages, the induction package includes an initial orientation in week one, followed by a 6 week extended induction period to provide a series of tutorials and seminars to discuss expectations, study skills, learning styles and personal development and introduce the services and support they can access as higher education students. Tutors arrange the induction schedule for their own student groups around the central elements of the induction pack and this enables them to differentiate their induction activities to meet the needs of different groups of students. The induction package includes the introduction of a formative assessment to prepare students for the requirements of summative assessment and a personal tutorial to provide tutors and students with an early indication of expectations, academic level and areas where individual support may be required. In the 2014 student induction survey, 97% of students stated that following induction they felt more confident about their course and 98% of students stated they knew where to get help if they needed it. These high levels of student satisfaction evidence the success of the measures that the College has introduced to enhance the transition to higher education for students.
· Delivery of the College ‘E-fest’ initiative to enhance the student induction programme. The ‘E-fest’ is a cross-College event for higher education students to help raise awareness of the ILT technologies and software resources available to them to support their studies. All higher education students are scheduled to attend the ‘E-fest’ in groups during induction week. At the event, a series of round table events are presented to students covering ILT resources and software such as Socrative, ‘MyApps’ (College study skills software), presentations from JISC and a range of other resources. Students receive a stamp for each presentation they attend and those that receive four stamps receive a free memory stick with all the software on it (in reality every student that attended received a memory stick). 
· Almost the entire year 1 higher education student population were given memory sticks with study skills software on it, enhancing their awareness of a range of ILT technologies and software available to therm. This initiative is particularly useful to enhance awareness of software to support study skills, particularly students in priority groups such as second career and mature students, ethnic minority groups and those in receipt of DSA.
· Continued enhancement of the central student support services centre, ‘The Core’ to provide extensive additional academic and pastoral support for students throughout their studies and to support progression to employment or further study. The Core services include the provision of a student finance advisor to provide additional IAG on financial help available for students from low income households. 
· Continue to work collaboratively with UCLan to enhance awareness of UCLAN student support mechanisms and improve access to initiatives such as ‘WISER’ (study support skills) and the ‘I’ (the University one-stop student enquiries and information centre) and ‘Careers’ service through the extended student induction period. These initiatives provide valuable additional support throughout their studies for priority groups such as second career and mature students, ethnic groups and those in receipt of DSA. 
· Continued development and implementation of the electronic Student Support Register to assist early identification of student concerns in order to offer an appropriate level of support to improve retention, achievement and the student experience. The main areas of academic concern on the Student Support Register are generally around student attendance and course concerns (academic ability and behind with work). Student attendance provides an early indicator of disengagement and the College Management and Monitoring of Student Attendance Policy has been revised to ensure close monitoring of student attendance. All course assessment strategies have also been revised to help address course concerns relating to assessment. The Student Support Register provides joined-up on-line support for tutors in monitoring ‘at risk’ students and provides enhanced monitoring and support for students in priority groups with academic and / or personal difficulties, such as those receiving DSA and from low participation areas or other ethnicity groups.
· Enhancement of the delivery of course and personal tutorials to ensure a focused approach to the development of academic, personal and wider employability skills to support students in preparing for employment or further study. This will support the development and enhancement of student employability skills, particularly for students from disadvantaged backgrounds who may have little or no previous work experience and for mature students seeking to build on their existing portfolio or start a second career. 






Higher Education Student Destinations

The College places a strong focus on the development of student employability and enterprise skills. In the 2015 NSS, student satisfaction for questions relating to Personal Development was 82%, within 1% of the national upper quartile.

The 2013-14 cohort DLHE survey for destinations of higher education students reported Positive Outcomes (the proportion that had secured employment or further study) for Myerscough graduates were 97%. Direct comparisons from national figures are not available but the nearest equivalent for positive outcomes of all UK and EU leavers was 89%, confirming high levels of employability and progression opportunities for Myerscough higher education students. The 2013-14 cohort DLHE survey outcomes for Graduate Prospects (the proportion that had secured graduate level employment or graduate level further study) increased to 63%. Graduate prospects for Myerscough provision are not always a true reflection of outcomes for our graduates as some positions of high responsibility within the industries that we serve are not always recognised as graduate positions by the survey. Actions to remedy this are currently being explored through relevant professional bodies. Key initiatives to enhance student employability and progression include:

· The College ‘Learn2Work’ programme has been re-developed and re-titled ‘Graduate Employability’ to enhance the relevance of the programme for higher education students. The programme provides a framework of learning materials for the development and enhancement of student employability skills particularly for younger applicants who may have little or no previous work experience.
· The College is introducing a ‘SelfSmart’ system, which provides a measure of personal and professional skills using a self-assessment tool as a start and endpoint of the programme. This supports the current ‘learning gain’ initiative in the sector and will help students to develop their personal and employability skills. This will enhance their pathways to employment and improve social mobility particularly for applicants from areas with traditionally low participation in higher education. 

[image: ]



76

5.5 Learner Voice
 
Learner input is collected through a variety of mechanisms, including surveys, course reviews / self-assessment reports (SARs), course committees, learner representatives, focus groups, compliments, suggestions and complaints procedures. 
 
An analysis of the 2015 -16 student surveys has been carried out for Further Education, Higher Education and Workplace Learners. Student satisfaction was split by gender, age, and ethnicity, disability, learning difficulty and whether students resided at College. A simplified survey was completed by Foundation Learning students with pictorial responses. 

 Student Satisfaction Surveys 2015-16 – Gender, Age, Ethnicity

	 
	FE Student Survey
	Foundation Learning Survey 
	HE Induction Survey
	Apprenticeship and Skills Student Survey

	
	% strongly agree / agree
	% Yes
	% strongly agree / agree
	% strongly agree / agree

	
	“I would recommend the college to a friend who was interested”
	“What do you think of the College?”
	“Overall, I enjoyed my induction to my programme of study”
	“Overall, I am happy with my scheme and the College.”

	Gender

	Male
	93%
	100%
	97%
	97%

	Female
	91%
	96%
	96%
	97%

	Prefer not to say
	-
	100%
	60% (5)
	-

	Age

	Under 16
	-
	100%
	-
	-

	16-18 
	92%
	96%
	95%
	93%

	19-24
	-
	100%
	96%
	97%

	25-34
	-
	100%
	100%
	-

	50+
	-
	-
	100%
	-

	Prefer not to say
	-
	100% 
	60% (5)
	100%

	19+ 
	93%
	-
	-
	-

	25+
	-
	-
	-
	97%

	Ethnicity

	Asian / Asian British
	100% 
	100%
	100%
	-

	Black African / Caribbean / Black British 
	91%
	100%
	100%
	-

	Ethnicity other 
	100%
	100%
	100%
	96%

	Mixed Multiple Ethnic Group
	83% (23)
	100%
	-
	-

	White 
	92%
	98%
	96%
	97%

	Prefer not to say
	-
	100%
	67% (6)
	-


Student Satisfaction Surveys 2015-16 – Disability, Learning Difficulty and Residential status 

	 % strongly agree / agree
	FE Student Survey
“I would recommend the college to a friend who was interested”
	Foundation Learning Survey
“What do you think of the College?”
	HE Induction Survey
“Overall, I enjoyed my induction to my programme of study”
	Apprenticeships and Skills Student Survey
“Overall, I am happy with my scheme and the College.”

	Disability

	Disability – Yes 
	92%
	-
	100%
	93%

	Disability – No 
	92%
	-
	96%
	97%

	Disability – prefer not to say
	-
	-
	71% (7)
	89% (9)

	Learning Difficulty

	Learning Difficulty – Yes 
	91%
	-
	100%
	96%

	Learning Difficulty – No 
	92%
	-
	96%
	97%

	Learning Difficulty – prefer not to say
	 
	 
	71% (7)
	100%

	Residential status

	Residential
	92%
	-
	98%
	-

	Non-residential
	92%
	-
	96%
	-

	Residential – Prefer not to say
	-
	-
	50% (2)
	-

	 

	All students 
	92%
	98%
	96%
	97%


 
Whilst the survey results show an overall high level of satisfaction, the following categories identify those responses where students were less than 90% satisfied (strongly agree / agree) with the College (FE Student Survey, FL Student Survey and Apprenticeships and Skills Student Survey) or satisfaction with induction week (HE Induction Survey). These are identified below, along with the number of students represented.
 
Gender:	

Both male and female students gave very similar responses with high rates of student satisfaction across all programmes. The following categories had satisfaction levels lower than 90%.
 
	Survey
	Category 
	Satisfaction level
	No. students

	HE Induction Survey 
	Prefer not to say 
	60%
	5 students


 


Age:

 The following categories had satisfaction levels lower than 90%.

	 Survey
	Category
	Satisfaction level
	No. students

	HE Induction Survey 
	Prefer not to say 
	60%
	5 students


 
Ethnicity:
 
The following categories had satisfaction levels lower than 90%.
 
	Survey
	Category
	Satisfaction level
	No. students

	FE Student Survey
	Mixed Multiple Ethnic Group
	83%
	23 students

	HE Induction Student Survey
	Prefer not to say
	67%
	6 students


 
Disability / Learning Difficulty:

Those students who had indicated if they had a disability or learning difficulty all had satisfaction levels over 90%. The following category scored less than 90% satisfaction in the following surveys:
 
	Survey
	Category
	Satisfaction level
	No. students in the category

	HE Induction Student Survey
	Disability - Prefer not to say
	71%
	7 students

	HE Induction Student Survey
	Learning difficulty - Prefer not to say
	71%
	7 students

	HE Induction Student Survey
	Residential status – Prefer not to say
	50%
	2 students

	Apprenticeships and Skills Survey
	Disability – Prefer not to say
	89%
	9 students




5.6 Complaints by students 

Opportunity is provided for complainants to disclose information relating to their age, gender, ethnicity and disability, however in some cases no detail was given. This is an area for further action planning to improve future visibility on complaints by students with all protected characteristics.

	Age
	%
Complaints
	Gender
	%
Complaints
	Ethnicity
	%
Complaints

	Under 18
	8%
	Male
	52%
	Black African Caribbean/ Black British
	-

	18-25
	92%
	Female
	48%
	White British
	16%

	25-40
	-
	Unclear
	-
	Unclear
	84%

	Unclear
	-
	
	
	
	

	Disability
	%
Complaints
	Learning Difficulty
	%
Complaints
	Sexual Orientation

	%
Complaints

	Yes
	4%
	Yes
	28%
	Heterosexual
	6%

	No
	96%
	No
	72%
	Homosexual
	-



The Disability and Learning Difficulty statistics differ from those published last year as this year information has been taken from the students’ eILP record.  
It is difficult to capture the data in any other way as the data was previously taken from the Complaints Form but the majority of complaints are now received via email.

5.7 Disciplinary Actions

Analysis of equality and diversity related issues in relation to disciplinary action was undertaken in 2015 -2016 along with analysis of student support concerns. No difference was found in the disciplinary warnings issued to different sections of the learner cohort. There was, however, a higher number of females than males accessing student support services.
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6. Staff WORKFORCE DATA

6.1		Workforce data

As at 31 July 2016 the College employed the following numbers/categories of staff as illustrated in Table 1–

Categories and numbers of employees
                                    
	
	Full time and fractional
	Hourly paid teaching staff and casual staff

	Management
	48
	0

	Teaching 
	260
	54

	Support 
	252
	85

	Catering 
	45
	25

	Totals
	605
	164

	Overall total
	769



6.1.1	Staff gender balance:

The overall gender balance at the College is indicated in Chart 1 below with Chart 2 illustrating the gender balance for the core staff. Compared to last year’s statistics, there is little movement in the gender profile of staff employed at the College.  The Further Education workforce data for England Analysis of the 2014-2015 indicates 64% of the FE Workforce is female, at Myerscough this figure for all staff is 57.2% and for part time employees, 60%.

Chart 1 – All Staff by Gender 2015/16




Chart 2 – Core Staff by Gender 2015/16



6.1.2	Ethnicity 

The staff ethnicity profile at Myerscough College is outlined in Table 2 below and reveals very little difference in the College ethnicity profile in previous reports.

Ethnicity Profile

	Category of Ethnicity
	%

	01 – White
	0.32%

	31 - White - English / Welsh / Scottish / Northern Irish / British
	1.39%

	31 - White - English / Welsh / Scottish / Northern Irish / British
	90%

	32 - White - Irish
	.32%

	34 - White - Any Other White background
	1.2%

	35 - Mixed / Multiple ethnic group - White and Black Caribbean
	.11%

	36 - Mixed / Multiple ethnic group - White and Black African
	.11%

	37 - Mixed / Multiple ethnic group - White and Asian
	.21%

	40 - Asian / Asian British - Pakistani
	.43%

	45 - Black / African / Caribbean / Black British - Caribbean
	.43%

	47 – Arab
	.11%

	49 - Other Mixed background
	.21%

	Any other
	.11%

	Asian or Asian British - any other
	.11%

	Not known
	4.8%

	Prefer not to say
	.11%


























6.1.3	Diversity – Disability 2015/16

College data indicates that 62 (as compared to 70 last year) members of all staff declare themselves to be disabled. College buildings have been adjusted to accommodate physically disabled colleagues and new buildings built to the required standards including this element.  Disabled car parking has been designated to staff who either hold a Blue Disabled badge or for staff who request help with parking arrangements due to a temporary disability condition. College policies also take account of disabilities. 

The College was committed to the Jobcentre Plus Two Ticks symbol (which was disbanded July 2016 to be replaced with the new initiative, Disability Confident) which guarantees an interview for any disabled person who meets the essential criteria for the post.  The College have always shortlisted candidates for interview if the selection criteria was met however, Myerscough are proud to promote this on all recruitment advertising. The Disability Forum continues to meet and the on-line reporting system where staff are encouraged to raise any issues or concerns relating to access and/or disability continues.  As previously referred to, the College is also proactive in relation to “Access to Work” which is a scheme which helps employees and employer’s identify ways in which a less able employee can be assisted in the work place.

6.1.4	Diversity – Sexual Orientation

Using data collected from the Further Education workforce data for England Analysis of the 2014-2015 only a minority of records reported within the SIR 2014-15 data collection contain information on sexual orientation. The data reveals that sexual orientation is not known for 66.6% of staff, either because no information has been reported (55.9% of staff), or because they have specified a preference not to disclose it (10.7% of staff).

The Myerscough data on sexual orientation, where an orientation has been indicated, reveals that a majority of staff have reported themselves as heterosexual, 95.4%, as indicated on Chart 3 below.
Chart 3 – Sexual orientation

6.1.5	Diversity – Flexible working requests

The College welcome requests for flexible working at the College, which works for the benefit of both the employee and the College.

24 flexible working requests were received over the last year with the outcomes outlined in Table 3 below –

Outcomes of Flexible Working Requests

	Post
	Number of employees
	Approved
	Not approved

	Management
	4
	4
	0

	Teaching
	8
	6
	2

	Support
	10
	9
	1

	Catering 
	2
	2
	0

	Totals
	24
	21
	3



6.1.6	Age Profile

As reported in previous years, the UK population structure is continuing to age even though population and rising birth rates are boosting the size of the population. Population ageing and the revised pension rules relating to the elongated pension age, is requiring/necessitating people to stay in work later in life. The College is recognising this trend in relation to the Age Discrimination legislation which dictates that employees can work indefinitely if desired.
 
The records as illustrated in Chart 3 below, concerning employee age effectively demonstrate that the College is not age discriminative.  Taking into account all staff including casuals, volunteers and on payroll, the youngest employee is 14 years and the eldest 83.

According to the Further Education workforce data for England, Analysis of the 2014-2015 staff individualised record data –

· 54% of FE staff are aged 45+  
· 15% of FE staff are aged between 50 & 54 or older 
· The average age for all staff is 45.

At Myerscough -

· 38.19% of all staff are aged under 35 
· 45.07% of all staff are aged between 35 and 54 
· 16.74% of all staff are aged 55 or older 
· The average age for teaching staff at Myerscough is 35 compared to 54 last year whilst the average age of all staff is 40.45   


Chart 4 - Age Profile of Staff at Myerscough



6.2	Recruitment and selection

The College has advertised 100 vacancies over the last half of the year as outlined in Table 1 below.  The variance between number of vacancies and number of posts advertised relates to the need for posts to be re-advertised.

All vacancies are advertised on the College website, the internal staff Bulletin Board, Jobcentre Plus and, for teaching and senior posts, the Association of Colleges recruitment web site.

Total number of posts advertised – January – 31 July 2016

	Total number of posts advertised

	Management
	5

	Teaching
	50

	Support
	41

	Catering
	4

	Totals
	100



Analysis of the Equality and Diversity elements of the applications for the above period, closely reflect the College staffing profile overall.

Profile of applicants

	Gender profile
	Ethnicity profile

	29.2% male
70% female
3 %  not provided
	94% White British/White Irish/Other White
3% Non-white
3 % Prefer not to say/not provided

	Disability 
	Sexual Orientation

	5% declared a disability 

	93% Heterosexual
2% Other 
5% not provided 

	
	

	Age range

	20-29	- 3%		30-39- 12%		40–49 – 15%		50 – 59 – 13%

60-65 – 2%		60+ - .5%		Not provided – 3%



6.3       Maternity & Paternity Leave

6.3.1	Maternity Leave

During the year, 8 employees commenced maternity leave.  This typically entitles eligible employees with to up to 9 months paid maternity leave, incorporating statutory entitlement, plus up to 3 months unpaid leave.

6.3.2	Paternity Leave

During the year 4 employees took paternity leave.  This typically entitles eligible employees with up to 2 weeks paid leave, incorporating statutory entitlement.

The College has a wide range of family friendly policies which are not included in the recently introduced Family Friendly Handbook which assist employees in accommodating their caring responsibilities and encourage them to return to work following a period of maternity/adoption leave.  This includes a childcare voucher scheme and a Flexible Working Policy.  There is also a crèche on site.

6.5       Disciplinary action 

The College has dealt with 04 formal actions and 10 informal cautions (total 14) compared to 06 formal actions and 06 (total 12) informal cautions last year. Full details are given below in Table 7– Disciplinary Actions.

An analysis of the figures contained in table 7 reveals that of the 10 informal actions, 4 were teaching employees and 6 were support employees.   The 7 formal disciplinary actions all related to teaching staff.

           Of the 14 cases, 13 related to white/British employees and 1 to Asian or Asian British - Indian.

One of the employees involved declared a disability. 

The age range of the employees under disciplinary action was evenly spread from age 25 right through to age 66.  

It is evident that there are no specific patterns or concerns around protected characteristics.

 Disciplinary Actions

	Level of Disciplinary action
	2015-16
	Male
	Female

	Informal action
	10
	9
	1

	Formal action
	4
	3
	1

	Resignations received prior to Disciplinary Investigations complete
	1
	1
	0

	Settlement agreements prior to Disciplinary Investigations complete
	2
	1
	1



6.6 	Grievances

           1 grievance was raised by an employee who was a White / British female who declared protected characteristics and was within the age range of 40-45.       
     
6.7	Esteem in the Workplace  

The Esteem in the Workplace Policy (Bullying and Harassment) was not 	invoked by any employees for the year 2015/16.

6.8 	Governor Profile

The Governor profile comprises 16 Governors and 3 co-opted Governors of which 42% are female, 58% male.  95% of Corporation members are white British with 5% Asian British. None of the Governors declared a disability or learning difficulty.  The predominant age range of the members is 50+.

6.9 	Staffing Summary 

Equality, Diversity, Inclusion and Welfare continue to be of paramount importance at Myerscough College.  The College strive to demonstrate its commitment at every opportunity and to embed throughout all strands of College activity.  To demonstrate this commitment further, the College are proud to be working towards the Leaders in Diversity award 

The College welcomes and values “differences” and strives to represent the wider society in this respect. The College recognises that the ethnicity profile of both its staff and Governors are below the local norm. Steps have been taken to address this and actions continue to be taken in this respect. 

The Human Resources team continue to take a lead role in assessing and recording separately all applications and Equal Opportunities (EO) forms. Line Managers do not have access to the EO data or information when selecting for interview. It is a mandatory requirement that at least one member of the interview panel is Safer Recruitment trained which includes the importance of Equality, Diversity, Inclusion and Welfare at the interview stage.



6.10 Professional Development

There is an extensive programme of internal and external training for staff and excellent opportunities for professional development.  To ensure that everyone at Myerscough College has a common understanding of what equality and diversity means to us, all staff will continue to receive appropriate EDI training.

A number of non-mandatory equality and diversity sessions were available in 2015-16 (see table below). Non-mandatory and other EDI sessions are promoted internally and additional personal requests are evaluated in line with college strategic priorities.  Embedding EDI was cascaded across all college areas with supporting resources being available on the college virtual learning environment (VLE).

The next table shows the equality and diversity sessions delivered in College during 2015-16, on which there were a total number of 715 attendees (up considerably from 319 attendees in 2014-15).












Professional Development Sessions 2015/16 linked specifically to Equality, Diversity and Inclusion

	
EDI  Activities Recorded 01/08/15 to 31/07/16
	
	

	Event Title
	No of Events
	No of attendees

	SEND Training
	1
	12

	Deaf & British Sign Language Awareness Training
	1
	1

	Certificate of Competence in Educational Testing
	1
	1

	EDUK Annual Conference
	1
	1

	Equality Diversity & Inclusion Level 2 On-line - Learning Curve
	1
	1

	EDI Training
	1
	6

	Understanding EDI
	1
	5

	Transgender Awareness
	1
	21

	Dementia Awareness
	1
	11

	'EDI/British Values for Lesson Observers
	1
	2

	Mental Health Awareness Level 2 on line 
	
	15

	Mindfulness 
	7
	88

	LGBT Awareness
	3
	35

	Autism Awareness
	8
	131

	British Values
	7
	76

	Embedding EDI Including British Values in T&L
	4
	54

	Unconscious Bias Online Training
	
	358

	Grand Count
	
	818



All professional development data is segmented and identifies staff attendance on internal and external training by gender and age. Data is collected in terms of the instances of professional development sessions attended and so inevitably, some members of staff will be counted more than once. This data does however enable the College to monitor and review participation of different groups of staff in professional development training.
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7. Conclusion

Myerscough College is committed to and strives for equality of opportunity for all its students, staff and volunteers (existing and prospective), visitors and stakeholders in the local and national community and will recognise and celebrate their diversity. The College is particularly proud of the high student satisfaction rates. The passion for learning and inclusivity demonstrated by the College’s teaching and support staff is evidenced by the College being graded as good by Ofsted in June 2013 and its commitment to working towards Leaders in Diversity. 
Effective leadership and management is provided and a corresponding commitment sought from every member of staff and all students. In practice this means that we: 
· Are committed to providing an environment where all people are respected and treated fairly 
· Will develop a culture in which diversity is celebrated 
· Will not discriminate unfairly or illegally against anyone and will take positive action to promote equality, diversity and inclusion
· Embed equality and diversity at the heart of our mission and values, including action against individuals who may behave in a discriminatory manner. 
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8. Equality Objectives 2016-17

The College recognises that there are still improvements to be made to ensure that our College community reflects the diversity of our local community.  To this end the Equality Objectives for 2016-17 are below. These form the basis of our Equality, Diversity and Inclusion Strategy and annual action plan. 

1. Develop a College-wide culture which actively promotes equality, diversity and inclusion

1.1 Lead, develop and integrate a sustainable approach to equality, diversity and inclusion for all aspects of College life and day-to-day business activity.
1.2 Promote and communicate the College’s commitment to equality, diversity and inclusion internally and externally.
1.3 Create an inclusive environment that fosters good relationships and positively promotes personal awareness, understanding and responsibility for equality, diversity and inclusion.
1.4 Become a national sector leader in promoting good equality practice.

2. Ensure a positive inclusive student experience through equality of opportunity and the celebration of diversity

2.1 Create and maintain an inclusive academic offer and student support service that benefits all students.
2.2 Provide a fair and equal, inclusive approach to recruitment, progression and achievement opportunities informed by equality, diversity and inclusion data.
2.3 Provide a learning environment that recognises and celebrates the diverse needs of our students to integrate and succeed in College life and their future careers.

3. Ensure an inclusive approach to the staff experience which promotes equality and diversity 

3.1 Recruit and select staff fairly to build a diverse and representative sustainable community, which reflects our values.
3.2 Enhance the experience and well-being of all Myerscough staff including volunteers through a culturally diverse and inclusive approach that provides opportunity for all to succeed and progress in their working life.



8. Achieving our Equality Objectives 2016-17

“Providing opportunities for all to succeed” continues to be the College’s vision. To support our vision and our strategic and equality objectives the College will take the following steps in 2016 – 2017 to further embed equality, diversity and inclusion:

· Work towards Leaders in Diversity (Stage 3, the final stage).

· Continue to improve the communication of EDI messages both internally and externally

· Further promote opportunities for staff and students to increase knowledge and awareness on EDI cultural themed events e.g. Black History Month etc.

[image: ]

· Further review our recruitment and admissions process in Apprenticeships and Skills to ensure we recruit with integrity and place the right learners on the correct type and level of course for them to be successful

· To enhance the collection of EDI data for staff and students to allow improved analysis of our data and improved identification of key issues in light of SEND good practice

· Continue to analyse our data and be mindful of gaps between different protected groups and take actions accordingly e.g. around student support.

· Ensure any gaps in achievement between groups in individual curricular areas are identified and action plans in place

· Further review our staff and student engagement mechanisms to ensure a safe and supportive forum for the discussion of equality, diversity and inclusion. 

· Review our procurement policies and procedures to ensure EDI is embedded.

· To ensure senior leaders take a lead in promoting EDI

· To put in place appropriate succession plans are in place to equality, diversity and inclusion aspirations can be fulfilled in both the short and long term

· To ensure people at all levels of the organisation show leadership in equality, diversity and inclusion.

· To share best practice externally, and be a leader in its field, and an ambassador for positive change.

· Continue to promote our CPD provision for staff specifically around mental health and EDI, including unconscious bias training.
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MyfutureMystudiesMyambitionMyrewardsMysupportMyresourcesMyerscough
All Staff by Gender
Number	



Female Full time	Male Full time	Female part time	Male part time	272	228	363	247	% 	



Female Full time	Male Full time	Female part time	Male part time	24.5	20.54	32.700000000000003	22.25	
Staff by Gender excluding casuals, hourly paid and non payroll
Full time Female 
32 %
Full time Male
[PERCENTAGE]
Part time Female  28%
Part time 
Male [PERCENTAGE]

Current staff by Gender	Gender	Female (full time)	Male (full time)	Female (part time)	Male (part time)	0	279	225	394	271	
Current staff by Gender	Gender	Female (full time)	Male (full time)	Female (part time)	Male (part time)	0	23.87	19.239999999999998	33.700000000000003	23.18	
Current staff by Gender	Gender	Female (full time)	Male (full time)	Female (part time)	Male (part time)	
Staff by Sexual Orientation

Data not provided	Heterosexual	Lesbian	Gay	Bisexual	Prefer not to say	1.5900000000000001E-2	0.95499999999999996	5.3E-3	3.5000000000000001E-3	7.1000000000000004E-3	1.4200000000000001E-2	Staff by Age 2016 
18	19	20	21	22	23	24	25	26	27	28	29	30	31	32	33	34	35	36	37	38	39	40	41	42	43	44	45	46	47	48	49	50	51	52	53	54	55	56	57	58	59	60	61	62	63	64	65	66	67	69	70	74	75	76	83	0	2	9	8	10	9	16	9	17	21	26	17	22	24	19	19	16	25	17	19	18	14	22	17	19	17	16	19	19	25	12	30	17	22	20	17	24	28	18	18	19	11	15	7	5	12	7	6	6	9	4	3	3	2	2	1	Age

Number of staff
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